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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter consists of the related literature and previous studies on the 

current research. In this chapter, the theories of the related study and previous 

studies are discussed to support every statement stated in this research. 

 

2.1 Theoretical Frameworks 

In order to do good research, relevant theoretical review and empirical 

findings should be provided in this thesis. This present study will be conducted 

from these following theoretical reviews. 

 
2.2 Teaching of Reading 

In teaching reading, there are some basic principles that are commonly applied 

to reach goals in teaching reading. These basic principles are also needed to help 

teachers in teaching certain English skill. According to Harmer (2007), there are 

six principles in teaching reading. The first principle in teaching reading is 

encourage students to read as often and as much as possible. It is needed for 

teachers to encourage them read extensively as well as intensively. Extensive 

reading is reading for pleasure that focus on language rather than the text (Day 

and Bamford, 2007). Extensive reading is important to give students an 

opportunity in sharing their reading experience with others. Meanwhile, intensive 

reading is reading that focuses on language rather than the text (Anderson, 2006). 
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The advantage of intensive reading is that this type of reading requires students to 

use dictionary in order to understand the meaning. Intensive reading may be slow 

for struggle readers, but it is needed to help them improve their reading skill.  

The second principle in teaching reading is that students need to be engaged 

with what they are reading. In teaching reading, teachers need to make students 

enjoy reading because when students enjoy reading, they will be motivated to read 

and believe that they are good readers (Guthrie and Wigfield, 2000). It also will 

open their mind to read without feeling under pressure from teachers. 

Encourage students to respond to the content of a text (and explore their 

feelings about it), not just concentrate on its construction is the third principle in 

teaching reading. Harmer (2007) states that it is important for teachers to allow 

students in responding to written texts that they read. By allowing them to express 

their feeling, they will be eager to understand the content of the text.  

The fourth principle is that prediction is a major factor in reading. Before 

reading the content of a text, students are asked to predict what they are going to 

read about by looking at the cover of the book or reading the title of a text. In 

accordance with Carrell, Devine, and Eskey (2000), making predictions about the 

texts that students are going to read will encourage them to use their background 

knowledge as framework of written text.  

The fifth principle in teaching reading is that teachers need to match the task 

to the topic when using intensive reading texts. Teachers need to give good 

reading tasks after they have chosen texts that students are going to read. A good 

reading task is the one that is appropriate for students, has the right level of 
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challenge, and is interesting to them (Harmer, 2007). It may not be too difficult 

for the students but able to make students feel challenged in answering the 

questions.  

The last principle is that good teachers exploit reading text to the full. This 

means that teachers need to give useful feedback, conclusion, or further tasks at 

the end of reading class rather than make students read and then move to another 

topic. White (2010) argues that it is important for teachers to teach reading to the 

fullest extent until the end of the class because it will improve students’ reading 

skill and enhance their future performance on another task. 

Based on the explanation given above, there are six principles in teaching 

reading that teachers need to know in order to do teaching reading activity in 

class. Those six principles may encourage students to engage in reading English 

activity from the beginning until the end of the class. It may also help teachers 

make teaching reading become enjoyable and interesting for students. 

 

2.3 Problems in Teaching Reading 

In Indonesia, there are several reasons that make teaching English reading 

difficult. The fact that English is the foreign language and grammatical structures 

between Indonesian and English are different affect how reading is taught in 

Indonesia (Gade, 2004). There are two kinds of factors that affect teaching 

reading, which are internal and external factors.  

Internal factors are inner strengths and weaknesses that affect how well 

teaching learning process are. The members of the teaching learning process 

namely teachers and students influence these factors. In students’ perspective, the 
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internal factors of problems in teaching reading are lack of motivation in reading, 

and lack of vocabulary and grammar knowledge. The lack of students’ motivation 

in reading may be caused by a written text that they read is not interesting for 

them (Ostenson and Wadham, 2013).  This may caused by teachers that have 

difficulties in choosing the right written text for students and lead them to use 

ready-to-use material on the textbook when teaching reading is being processed. 

According to Grant and Sleeter (2011), students are usually not interested with 

material in the textbook because teachers tend to repeat the material all over again 

knowing that material in the textbook is limited. Meanwhile, Starbuck (2006) 

states that it is needed for teachers to be creative in teaching by finding material 

that is related to the topic of the lesson besides using material only on textbook to 

avoid students’ boredom in class. 

However, lack of vocabulary and grammar knowledge also affects the process 

of teaching and learning reading in class. Ostenson and Wadham (2013) argue 

that students who lack of vocabulary and grammar knowledge in English cannot 

comprehend English text easily. It is because in reading English students need to 

be enganged with the text that being read in order to enjoy reading and 

comprehend content of written text. For the result, students who lack of 

vocabulary and grammar knowledge in English often got confused and not able to 

follow the teaching reading process. 

In teachers’ perspective, the internal factor of problem in teaching reading is 

students’ limited attention span in learning. According to Peccei (2006), young 

children tend to have limited attention span in learning. It is hard for teachers to 



	  

 
 

13 

make students keep focusing on reading or understanding written texts because 

somehow the environment in class makes them easily distracted.  

External factors are the outside influences that affect teaching learning 

process. These factors are caused by things that are out of control of the members 

of teaching learning process such as time and number of students in class. The 

external factors that affect the way teachers teach reading are limited time, 

frequency of students’ contact with the language, and a big number of students in 

classroom (Nguyen, 2013). Estimated time in class is time given for teachers to 

teach certain lesson in class. By looking at the estimated time given, teachers will 

predict activity that will suit and not exceed the allocated time to do in class. 

However, the limited time which is only 2x40 minutes in one meeting that 

teachers have makes teachers spend their time in class reviewing material that 

students have not yet fully mastered and pressuring them to move on to the next 

material (McLeod, Fisher, and Hoover, 2003).  

Another external factor is the frequency of students’ contact with the 

language. Based on Klingner, Vaughn, and Boardman (2007), young children 

tend to be interested in talking and interacting with the same language. It builds 

their interest in sharing ideas and topic about certain thing that they discuss about. 

That is why teachers in Indonesia usually use Indonesian language to teach 

English that they think it will make students easier to understand the lesson 

(Kaplan and Baldauf Jr., 2003). Meanwhile, by using English more often to 

communicate, students may be interested in English language and it will help 
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them to remember the meaning of each words more easily and longer (Nguyen, 

2013). 

Big number of students in classroom also becomes the external factor that 

affects the way teachers teach reading in class. Knowing that in junior high school 

there are about 30-40 students in class makes teachers choose reading aloud as 

their technique for teaching reading (Boyd and Galda, 2011). By using reading 

aloud as a technique of teaching reading in a class that consists of big number of 

students, all students get their proportion to read. Contrastingly, Davison and Daly 

(2014) state that reading aloud makes reading English becomes difficult for 

students because they are busy worrying to make mistakes in reading their 

proportion instead of understanding the content of the written text. 

In conclusion, the problems in teaching reading may be influenced by external 

and internal factors. Both factors make reading aloud become a practical 

technique to use in teaching reading. However, reading aloud may not be effective 

to use in teaching reading because even if it is practical to teach a big number of 

students in junior high school class, it has its own disadvantages that make 

teachers should use another technique which is more effective to teach reading in 

Indonesia.  

 

2.4 Reading Comprehension 

Probably the most common purpose for people to read is for comprehension. 

Snow (2002) states that reading comprehension is process of simultaneously 

extracting and constructing meaning through enganged with written language. By 

knowing this definition, teachers should be aware that teaching reading is no 
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longer about knowing how to read, but also knowing the process to make the 

learner successful in understanding the content of written texts.  

However, readers need skills in improving their reading skill in order to be 

efficient readers. According to Brown (2007), there are micro and macroskills for 

reading. It is a breakdown of what students need to do to become efficient readers, 

which is needed for teachers as the objectives in assessing reading (ibid, 2007). 

Micro skills are skills that focus on the small area of reading such as rate of speed 

or recognize grammatical form in reading whether macroskills focus on the whole 

area of reading such as content or meaning of the whole text.  

The first micro skill is discriminating among the distinctive graphemes and 

orthographic patterns of English. According to Fillmore and Snow (2000), in 

reading English students need to be aware of the graphemes and orthographic 

because even if readers do not read the written text clearly, the listeners will 

understand the words because of the position of the word stress. 

The second micro skill is retaining chunks of language of different lengths in 

short-term memory. It is needed for readers to have short-term memory in 

receiving different lengths of utterances. By having ability in retaining chunks of 

language in short-term memory, readers will be able to get and translate language 

quickly in reading (McNeill, 2012). 

The third micro skill is processing reading at an efficient rate of speed to suit 

the purpose. Having efficient rate of speed in reading is important especially in 

looking for the main idea and details in written texts. Based on Cramer (1998), 

efficient rate of speed in reading controls the purpose in reading. If the readers are 
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interested in keeping current with general information, rate should be high. If 

readers read for specific details, rate of speed in reading should be diminished. 

Kanar (2011) also states that efficient readers are able to control their rate of 

speed for different purpose in reading. 

The fourth micro skill is recognizing a core of word, and interpreting word to 

order patterns and their significance. Readers who are able to recognize a core of 

words, interpret word to order patterns, and detect their significance in reading are 

readers who will read more. According to Kamil, Manning, and Walberg (2002), 

those micro skills are important for word solving. Children who know those skills 

in reading will be able to connect each sentence and understand the relationship 

between the first and second sentences to get the meaning of the written texts.  

The fifth micro skill is recognizing grammatical word classes (nouns, verbs, 

etc.), systems (e.g., tense, agreement, pluralization), pattern, rules, and elliptical 

forms. Dean (2014) states that understanding grammatical word classes, systems, 

pattern, rules, and elliptical forms takes place in whole range of real-life language 

situations. Those may help a person to communicate and understand language that 

is being used for a certain situation. 

The sixth micro skill is recognizing that a particular meaning may be 

expressed in different grammatical forms. In language, a lot of particular meaning 

will be expressed in many different grammatical forms. For example, the 

differences of past and present tense in English, such as ‘I am writing a letter’ 

which means the event happening right now, and ‘I wrote a letter’ which means 

the event happened in the past. Yule (2004) argues that readers need to know 
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different grammatical forms for the text that they read in order to understand 

certain condition that is drawn in written texts.  

Furthermore, after knowing micro skills in reading, readers also need to know 

macro skills to get the whole message in written texts that they read. The first 

macro skill is recognizing cohesive devices in written discourse and their role in 

signaling the relationship between and among clauses. In research on literature, 

cohesive devices have long been recognized as important linguistic elements 

(Halliday and Hasan, 1976). In written texts, cohesive devices are used to achieve 

coherence of a text. By recognizing cohesive devices in written discourse, readers 

will be able to understand the relationship between two or more sentences and 

connect two independent clauses (Trask, 2005). 

The second macro skill is recognizing the rhetorical forms of written discourse 

and their significance for interpretation. Recognizing the rhetorical forms will 

help readers to understand the purpose of the written texts. According to Devitt 

(2006), rhetorical forms allow readers to draw the situation and help them to 

interpret the meaning behind the texts. If readers are able to recognize the 

rhetorical forms of written texts, it will be easier for them to know the 

significance of written text because when they know the rhetorical forms of the 

written text, they will know what they are going to read about. Understanding the 

significance of written texts also helps them to interpret the meaning and the 

purpose of the text.  

 The third macro skill is recognizing the communicative functions of written 

texts, according to form and purpose. For example, readers will be able to identify 
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a descriptive text because they recognize that the text identifies something and 

describes the characteristic of particular subject. To improve reading 

comprehension, readers need to know the communicative functions of written text 

as their knowledge framework in understanding the written text (Simmons and 

Kameenui, 2012). The important thing in reading comprehension is that readers 

are able to know the purpose and communicative function of written texts in order 

to comprehend the entire written texts. 

The fourth macro skill is inferring context that is not explicit by using 

background knowledge. Existing knowledge of readers may help them in drawing 

situation that is not explicitly written in the text, which may help readers to 

comprehend the context of written text (Johnson, 2009). For example, readers will 

understand that the written text is about ‘the beach’ if they read ‘I was walking on 

the sea shore with a lot of people enjoying the sun and the water.’ The text does 

not explicitly write ‘I am at the beach’, but readers who are able to infer the 

context that is not explicit will know that it is about the beach by using their 

background knowledge. 

 The fifth macro skill is inferring connections between events and ideas, also 

the causes and effects of the written texts. Readers who want to comprehend 

written texts need to know connection between events or ideas of the text. If 

readers are able to infer links and connections between events or ideas, they will 

able to deduce cause and effects. Based on McNamara (2007), a process of 

inferring links and connections between events or ideas, deducing causes and 

effects of written texts is necessary for successful comprehension in reading.  
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 The sixth macro skill is distinguishing between literal and implied meanings. 

Literal and implied meanings in written texts are both tricky for readers to guess 

the meaning of the text but it is important for them to understand the written texts 

purpose. According to Research and Education Association (2000), there are a lot 

of literal and implied meanings needed for readers to understand in the context of 

the text, such as the word ‘rich’. ‘Rich’ in literal meaning means ‘wealthy’, 

whereas in implied meaning, it has diverse meanings, for example, in the phrase 

‘rich and creamy coffee’, it means ‘that coffee contains a lot of cream’ not ‘that 

coffee is wealthy’. Therefore, distinguishing the literal and implied meanings is 

crucial for reading comprehension. 

 The seventh macro skill is detecting culturally specific references and 

interpreting them in a context of the appropriate cultural schemata. In reading 

certain written texts, readers need to know cultural differences for each written 

texts. Greaney (2011) states that readers will be able to accept and understand the 

context of written texts if they also know cultural differences in time and situation 

written of the text. 

The eight macro skill is develop and use a battery of reading strategies such as 

scanning and skimming, detecting discourse markers, guessing the meaning of 

words from context, and activating schemata for the interpretation of texts. For 

comprehending a certain text, readers need to know an appropriate strategy in 

reading. It will be easier for readers to improve their reading comprehension if the 

strategy that they use in reading is appropriate with the written texts (Brown, 

2007).  
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In conclusion, micro and macro skills are crucial in improving reading skill. In 

order to improve reading comprehension, readers need to use micro skills as their 

basis in mastering macro skills (Nero, 2006). The micro skills focus more on 

intensive types of reading performance such as detecting grammatical word and 

using efficient rate of speed in reading. On the other hand, the macroskills focus 

on wider areas of reading such as interpreting the meaning of written texts and 

connecting the ideas or events at written texts. It is needed for teachers and 

readers to know the micro and macro skills for reading to ensure content learning 

through reading, deal with the differences in comprehension skills that their 

students display, and build an effective teaching reading process in class (Snow, 

2002). 

 

2.5 Descriptive Text 

In junior high school level of Indonesia, reading skill is taught according to 

the text type written in syllabus. Based on the English syllabus for junior high 

students (Depdikbud, 2013), descriptive text is one type of text that is taught in 

seventh grade level of education.  

Stanley (1988) defined descriptive text as painting pictures with words. In 

descriptive text, readers are shown a description of particular person, place, or 

thing. According to Tierney, Anders, and Mitchell (2009), a descriptive text 

stimulates the reader to describe a particular thing in more detailed information. 

By reading a descriptive text, readers feel that they read the description just like 

they see a picture. Therefore, descriptive text consists of identification part that 
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identifies particular thing and description part that describes the parts, 

characteristics, and its qualities.  

The importance of reading descriptive text for readers is that descriptive texts 

are potentially powerful to help comprehension of English text such as giving 

information in written text that is useful for readers to describe particular thing 

(ibid, 2009). In this case, detail information in descriptive texts helps readers 

comprehend particular thing that is being described in English. Based on Tierney, 

Anders, and Mitchell (2009), understanding descriptive text helps readers in daily 

lives such as drawing certain thing according to the information and 

characteristics given by the text. 

Concerning achieving the goal of the descriptive text, readers need good 

reading comprehension skill. By having good reading comprehension skill, it will 

be easier for readers to acquire descriptive text such as imagining characteristics 

of a character, drawing a particular subject, and representing certain thing in detail 

information (ibid, 2009). According to Kieras and Bovair (1986), there are three 

processes in order to comprehend a reading text including descriptive text, which 

are procedure construction, immediate transfer, and acquisition monitor. 

Procedure construction is the first process in comprehending a descriptive 

text. Based on Kieras and Bovair (1986), procedure construction is taking the first 

representation and declares the form of certain written text. Procedure 

construction needed by readers of descriptive text to integrate written text. By 

processing the procedure construction, readers would stimulate themselves to be 

able to understand the content and form of the text that they are going to read. In 
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constructing text, readers experience the first paragraph of descriptive text that 

identifies the subject of the text (ibid, 1986). In this process, students try to read 

the identification part of descriptive text to gain information of the text as in 

‘preparing’ phase in “Make-A-Match” technique. The process of reading the 

identification part is important to help readers describe a general outline in 

comprehending subject of certain descriptive text. For example, students read a 

sentence ‘lion is a very wild animal’ on first paragraph of descriptive text about 

animal, students will identify that ‘lion’ is an animal that are going to be described 

in certain descriptive text. 

The second process to comprehend descriptive text is immediate transfer. 

Based on Kieras and Bovair (1986), there is an immediate transfer process in 

reading descriptive text that compares the representation of the current 

information to the already-known information. Immediate process is checking to 

see if there are any new constructed texts that are already known or not (ibid, 

1986).  This immediate transfer is important for readers to be able to comprehend 

the already-known sentences and understand a new sentence found in description 

part of descriptive text without losing the knowledge within the same text. The 

example of an immediate transfer is that students read new sentence and process it 

as the new cognition. For instance, when students read a new sentence in 

description part such as ‘the weight of a lion can reach 225kg for males and 150 

kg for females’, they may asked their friends, discuss the meaning, or look for the 

meaning in dictionary and put it as their new knowledge of English text. The 

immediate transfer happens in ‘matching’ phase of “Make-A-Match” technique. 
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In this phase, readers read the description part of descriptive text by linking the 

previous and new sentences but they also have to be able to compare different 

meaning of those sentences. This process happened only when students found 

new English sentence in description part and their friends know the meaning of 

the text, if they are not able to answer or get the meaning, this process may be 

skipped to the third process of comprehending descriptive text. 

The third process of comprehending descriptive text is that it has to involve a 

self-control that monitors the acquisition of information in descriptive text. 

According to Kieras and Bovair (1986), acquisition monitor process is monitoring 

whether a new constructed text has been fully learned. By processing acquisition 

monitor while reading, readers may have ability in allocating which information 

that has already been known or understood and which information should be 

studied more in detail. Herczog and Porter (2010) argue that effective readers will 

check for understanding what they read. In this process, students should pay more 

attention to information or vocabularies that they have just known to get used to 

English words that were used in certain text. In order to save time and be more 

efficient in comprehending descriptive text, acquisition monitor help readers to 

prioritize on certain parts of the text that important to choose, whether text they or 

their friends do not understand, or text that they need to pass because they have 

already known the meaning of it. For example, when a student found word 

‘malignant’ in sentence ‘lion is a very wild and malignant animal’ and none of 

their friends knew the meaning, they could take a note and ask teacher the 

meaning of it later, then they write the meaning of ‘malignant’ in their note to 
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help them remembering the most difficult terms for them that none of their friends 

understand. However, this acquisition monitor process is for the whole generic 

structure parts of descriptive text and involved in matching and scoring phases of 

“Make-A-Match” technique. 

 

2.6 Strategies in Teaching Reading Comprehension 

Teachers who concern with teaching reading comprehension need to apply 

strategies in their method of teaching reading skill. The strategies in applying 

teaching reading comprehension may help students read more accurately, 

complete assignments based on the written text, and feel motivated to read in 

school or for pleasure (Breiseth, 2015). Another important aspect of teaching 

strategies for students is that it will promote their awareness in controlling to use 

the effective strategies and leave the ineffective ones (Klingner, Vaughn, and 

Boardman, 2007). 

According to New South Wales Department of Education and Training 

(2010), there are two types of strategies in teaching reading comprehension. 

Cognitive and metacognitive strategies are reading comprehension teaching 

strategies that allow readers to accomplish the goal of comprehension. Cognitive 

strategies are those involved in achieving something while metacognitive 

strategies involve in thinking and checking how to complete the task.  

Cognitive strategies will reflect on how readers achieve something for 

example like understand the appearance of something by reading the description 

or characteristics of it. Cognitive strategies assist in understanding what is being 
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read. In this case, reading comprehension relates with cognitive strategies as the 

sign of being able in predicting the content of written texts. Based on Richards 

and Lockhart (2007), cognitive strategies will affect readers’ general approach in 

reading written texts. The examples of cognitive strategies in reading 

comprehension are practicing and creating structure for input an output (Oxford, 

1990). 

In practicing, teachers allow students to describe particular situation, person 

characteristics, or information of some places. For example in comprehending a 

descriptive text, students will be asked by teachers to describe situation of a beach 

in detail information. Another example related to creating structure for input and 

output is teachers tell students to take notes, whether it is about the difficult word 

of the text or is the meaning of certain word from the text. 

Meanwhile, metacognitive strategies focus more on readers to monitor and 

assess their ongoing performance in understanding what is being read. When a 

text is being read, readers might think that written texts need to be re-read because 

they do not understand the particular parts. Metacognitive strategies allow readers 

to control their own learning through organizing, planning, and evaluating 

(Richards and Lockhart, 2007).  

Organizing is centering the readers’ learning. Readers are being told to link 

new information with the one already known by teachers in order to understand 

the whole information of the text. In this part, readers will be more aware in 

reading and they will understand the written texts more efficiently because they 
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can organize what is important to know more in detail based on their ability in 

understanding texts (Cummins, 2013).  

Other metacognitive strategies are planning and evaluating. By planning and 

evaluating, readers will able to set goal or objectives in reading and in the end 

they will got feedback from teachers to evaluate their works. An ability to reach 

goal or objectives in reading and having clear feedback from teachers in order to 

evaluate readers’ ability will enhance their efficiency in reading certain written 

texts (Brown, 2007).  

However, using games is also considered as a strategy in teaching reading. 

Games are a promising approach for activating metacognitive and cognitive 

strategies. It is an activity that consider of three kinds metacognitive knowledge 

and allows readers to organize, plan, and evaluate the action (Yien et al., 2011). 

According to Kim and Baek (2009), metacognitive strategies help students in 

understanding content of written texts, gaining confidence in playing games, and 

become more independent as learners in learning with games. On the other hand, 

cognitive strategies will help students be able to predict what they are going to do 

in games. Cognitive strategies allow students to have framework of how the 

games work so that they will predict what should they do and how to get it done 

in a correct way (Tomporowski et al., 2015). 

Basically, cognitive and metacognitive strategies are both important strategies 

in teaching reading comprehension, but it may overlap depending on the purpose 

or goal. For instance, questioning could be regarded as either a cognitive or a 

metacognitive strategy depending on what the purpose for using that strategy may 
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be. In descriptive text, the cognitive strategies will involve in how readers are able 

to represent something in detail information whereas metacognitive strategies will 

involve in how readers assess and monitor something described in a written text 

(Klingner, Vaughn, and Boardman, 2007). 

 

2.7  “Make-A-Match” Teaching Technique 

“Make-A-Match” is one of the cooperative learning techniques developed by 

Lorna Curran in 1994. Cooperative learning is a classroom activity that involves 

learner-centered characteristics (Brown, 2007). It is because as students work 

together in groups, they share information and helping each other as a group 

work. By having cooperative learning in “Make-A-Match” technique, this 

technique leads students to build togetherness in order to achieve goals in class 

because students will be asked to do task together in a group. “Make-A-Match” is 

an important technique to allow learners and teacher work together to pursue 

goals and objectives.  

Referring to “Make-A-Match” technique that is cooperative learning, this 

technique closely related to collaborative learning (Curran, 2007). Collaborative 

learning needs two or more people in learn something together. In “Make-A-

Match” technique, there will be students who hold the question cards and students 

who hold the answer cards in a group. By holding different cards, students will 

ask one another information and evaluate one another’s idea, the emphasis on 

social skills will also teaches all students things they need to say and do to work 

well together (ibid, 2007). Students also have to think about the question or 
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answer cards that match with their cards before they match their cards with their 

group. 

According to Curran (2007), “Make-A-Match” is also considered as an 

educational game that makes players learn without realizing it because they will 

focus on one social skill at a time and find that learning how to work together 

becomes an enjoyable experience. This type of teaching technique supports 

students to cooperate with others and process self-evaluating while learning. The 

process of self-evaluating happens when students realize that they should be 

responsible with their group in order to achieve goals that affect their group score 

(Prensky, 2001). It builds students initiative to work together with their group as 

well as learn to have responsibility for their group and have critical thinking to 

solve problem. 

Furthermore, there are steps in the implementation of “Make-A-Match” 

technique (Curran, 2007). This research divided steps in “Make-A-Match” 

technique into four steps. The first step is students are divided into groups to make 

teachers easier to assess students’ learning activity to learn cooperate with their 

group to get the score (Whitton and Moseley, 2012). In groups learning activity, 

students build their social behavior in exchanging information with other students. 

According to Curran (2007), by working in groups, students can record a great 

deal of information about a story by having each person in the groups make a 

picture record of just one portion of the story. As students learn to read, they may 

assist each other in remembering the vocabulary of the stories they want to read. 
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The second step in “Make-A-Match” technique is teacher prepares cards that 

contain questions and answers of suitable topic for students. In this step, cards that 

contain some answers and questions will be given to students in each group. 

While preparing cards, teacher gives explanation of how “Make-A-Match” works. 

They will be asked to match cards based on question and answer cards that has 

been given, and the game will start and finish in the same time with other groups. 

Estimated time that is required to do “Make-A-Match” technique is 1x40 minutes. 

According to Tomporowski et al. (2015), cognitive strategies take place in this 

step because students need to predict or imagine what they should do and how to 

get it done in the right time. 

The third step is each group starts to match cards before the time is up. The 

third step of “Make-A-Match” is a step where students enhance their 

responsibility with their group. Based on Whitton and Moseley (2012), this step 

will motivate students to cooperate with each other in order to get the correct 

match of each question and answer cards given. 

The final step is discussing each correct match between answer and question 

cards. This step is important to avoid misunderstanding of students’ incorrect 

matches. There will be question and answer session between students and teacher 

of why it happens to be the right answer that they did not choose and what is the 

meaning of difficult term consisted in the cards. Brown (2007) argues that an 

open question and answer session between teacher and students also clarifies 

difficult terms in the end of teaching learning process, which will prevent students 
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from being afraid in making mistakes and confident in asking questions about a 

certain topic. 

Meanwhile, there is a reading technique that is similar to “Make-A-Match” 

technique called matching game. According to Burke (2010), matching game is a 

simpler technique than “Make-A-Match” technique. Matching game focuses on an 

activity that asks students to match the vocabulary and grammar items to the 

corresponding words, images, or even sounds representing them, while “Make-A-

Match” focuses on corresponding the question with possible answer based on the 

clue given by the teacher to stimulate their comprehension (ibid, 2010). The clue 

is in the form of monologue text learnt by the students at that time. Gordon (2007) 

also argues that matching game is a memory game that is usually used to learn a 

simple subject such as vocabulary and grammar, while “Make-A-Match” 

technique is usually used to learn more complicated subject such as monologue 

text comprehension (Gordon, 2007).  

 Although there are a few differences in the use of both techniques, but 

there is still a fundamental similarity between “Make-A-Match” and matching 

games. It is in line with Lie (2008), who stated that matching game is related to 

“Make-A-Match” technique because they have the same game procedure. Since 

matching game can be done individually (Gordon, 2007), it can be concluded that 

“Make-A-Match” can also be done individually even if it is a cooperative 

learning.  
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2.8 Previous Studies on The Use of “Make-A-Match” Techniques  

There have been several studies conducted in this area. The first study that is 

related with this research was by Ramadianti (2011) who focused on improving 

student’s motivation to learn math by cooperative learning technique “Make-A-

Match”. She conducted Classroom Action Research as research design in 

Mathematic class of VIII C SMP Negeri 14 Yogyakarta. The study took 2 cycles, 

the first cycle consisted of four meetings and every meeting lasted in 2x40 

minutes and 1x40 minutes. The second cycle consisted of 2 meetings and each 

meeting lasted in 2x40 minutes. The results showed an increase in student’s 

motivation to learn mathematics after given action in the form of “Make-A-

Match” method. The differences between Ramadianti and this study is that 

Ramadianti’s has been done in mathematics class while this study focuses on 

English subject. Ramadianti’s was applied for eight graders and implemented to 

motivate students in learning mathematics, but this current study applies for eight 

graders to improve their reading comprehension in descriptive text.  

The second study was by Gaol (2014) who focused on improving students’ 

vocabulary achievement in writing descriptive text through “Make-A-Match” 

technique. Classroom Action Research was used as the research design of the 

study. Gaol’s was carried out in two cycles in six meeting and used SMA Negeri 

1 Pollung as the subject of the study. The result of this study showed that the use 

of “Make-A-Match” method significantly improved student’s vocabulary 

achievement in writing descriptive text. However, the differences between 

Ramadianti’s and this research is that it focused on vocabulary in descriptive text 
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whereas this research focuses on descriptive text reading comprehension. 

 The last study that relates with this research was by Pratiwiningsih (2013) 

who implemented “Make-A-Match” technique in teaching reading comprehension 

of report text. The research design was quasi experimental and conducted in 

SMAN 1 Ngimbang Lamongan. There were two subjects: a control group (XI IPA 

2) and the experimental group (XI IPA 1). The result indicated that the gain of 

reading comprehension of experimental group was significantly higher than the 

gain of reading comprehension of control group. The differences between 

Pratiwiningsih’s and this research is that subject of her study was senior high 

school and focused on report text whereas subject of this research is junior high 

school and focused on descriptive text. Pratiwiningsih also conducted quasi 

experimental as her research design while this study uses Classroom Action 

Research as the research design.  

 


