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CHAPTER I 

INTRODUCTION 

 

This chapter discusses about the background of the study, statement of the 

problem, objective of the study, and definition of key terms. 

 

1.1 Background of the Study 

English is a global language because it is the most common language in the 

world. It is used in almost all aspects of life such as in trade, technology, 

education, and any other aspects. Most countries such as China, Russia, Germany, 

Spain, Egypt, and Brazil use English as their language to connect political, 

economical, or religious influences. It is no wonder that English is the most 

widely taught foreign language in over 100 countries (Crystal, 2003). As a result, 

English is accepted to be used as a lingua franca and learning English becomes 

important in every level of education.  

English is inserted as one of the required subjects in national curriculum of 

Indonesia. According to Lauder (2008), English is the only international language 

that becomes a compulsory subject in Indonesian schools. This is due to its 

importance in students’ education as well as career life. To use English as a 

foreign language, students are expected to master four language skills, those are 

listening, speaking, reading, and writing. These four language skills are correlated 

to each other: two forms of productive performance such as oral and written and 
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two forms of receptive performance, namely aural (auditory) and reading (Brown, 

2007).  

The starting point to get used to English is by reading English. Research 

findings in applied linguistics and reading research consistently show a strong 

correlation between reading proficiency and academic success at all ages, from 

the primary school right through to university level: students who read a lot and 

who understand what they read usually attain good grades (Pretorius, 2010). In 

other words, a good reader is more likely to do well in school and pass exams. By 

reading English texts regularly, students will be able to comprehend ideas, follow 

arguments, and detect implications well. 

In teaching and learning reading English text, some students have difficulties 

in reading English and the English teacher also has difficulties to improve 

students’ reading skill. The difficulties could be caused by internal and external 

factors. According to Burt, Peyton, and Adams (2003), the internal factor of 

problem in reading English is students’ lack of knowledge about English whereas 

the external factors are the estimated time in class and classroom environment. 

The lack of knowledge about English becomes their internal factor of reading 

English because Indonesian students only have less English vocabulary and less 

knowledge on English grammar (Lauder, 2008). Thus, whenever they needed to 

comprehend the content of English text, they got difficulties in understanding 

meaning of English text and content in the text itself. 

Meanwhile, the external factor caused by the estimated time in class makes 

Indonesian students and teachers have problem in doing teaching and learning 
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reading (Basir, 2003). English class only lasts for 2x40 minutes in one meeting, 

whereas according to Dudley-Marling and Paugh (2004), teachers need to cope 

with students’ reading problems, which needs more intensive, individualized, 

explicit support and direction. It shows that teachers need a lot of time in class to 

help struggling readers, but the lack of time makes it difficult for teachers to 

improve their reading skill. Another external factor is the classroom environment. 

The classroom environment problem which is caused by a big number of students 

in class may also make the teacher difficult to help struggle readers that are 

frustrated and fail because struggle readers cannot comprehend the written text 

instantly (Herczog and Porter, 2010). Junior high school teachers generally have 

30-40 students in each class. Therefore, it is difficult for teachers to improve 

struggle readers who need more intensive support and direction in reading English 

because of the lack of time and the big number of students to be handled in a 

class.  

The lack of time and not well-managed classroom environment make reading 

aloud of texts in class becomes a practical technique to teach reading in class. 

Based on Davison and Daly (2014), reading aloud might be the practical teaching 

reading technique in class because it takes less time and all students get their own 

proportion to read, but the content in the reading text quickly loses after they read 

their proportion. For students who have problems in reading, reading aloud may 

become the main fear in reading experience because of peer pressure and lack of 

confidence (ibid, 2014). In this case, when there is a class where a teaching 

reading process is being conducted, the class is usually not well managed. The 
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problem usually happens when one student is reading aloud, the rests are talking 

to the other friends or just daydreaming waiting for their part to read aloud. 

Further disadvantages are also shown that reading aloud makes students become 

focusing on not getting punishment if they are not paying attention to read the 

next proportion instead of understanding the content of written text (ibid, 2014). 

A similar case happened based on personal observation during internship 

program in SMP Negeri 10 Malang. It was found that students and teacher in class 

8th B of this school have problems in reading comprehension. One of the problems 

faced by students is that they have difficulties to comprehend and describe topic 

in descriptive text. Another problem was also found when students in this class 

were not able to do short answer task because they did not understand the content 

of the text and answer the questions orally based on the descriptive text. On the 

other hand, the English teacher also had problem in teaching reading English 

because reading aloud technique that was used is not effective for teaching big 

number of students who have limited time for English subject in one meeting. 

There are certain techniques to help teachers improve struggling readers. 

According to Nunan (1991), it is needed for teachers to have a teaching technique 

to solve students’ problems in learning English and build effective teaching and 

learning situation in class. In teaching reading, one of the most common 

techniques to help teachers is SQ3R. SQ3R has five steps in processing teaching 

reading, which are survey, question, read, recite, and the last is review. SQ3R is 

one effective series of procedures for approaching a reading text (Brown, 2007). 
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This technique in teaching reading of course may not fit all classes and contexts, 

but it is served as a general guide for a reading class.  

Another technique that could be applied in teaching English, including reading 

is “Make-A-Match” technique. “Make-A-Match” is a teaching technique that 

focuses on matching and was developed by Lorna Curran in 1994. “Make-A-

Match” is also one of the cooperative learning techniques that arrange students in 

class to work in groups. By using “Make-A-Match” technique students will share 

ideas in groups; they will increase their vocabulary knowledge, learning English 

naturally as the teaching and learning English being processed (Curran, 2007). It 

is believed that this technique makes students participate more in class because 

they have to cooperate in order to get high scores for their group. In this “Make-

A-Match” technique, students will match a pack of question cards with the answer 

cards. According to Curran (2007), when “Make-A-Match” technique being 

processed, children who have had little experience using language and those who 

are learning to use a new language will hear the patterns and rhythm of language 

as they listen to and participate in group discussions. While they are enthusiastic 

to translate each text, they learn to understand the content by reading English texts 

correctly. In the end, students would be motivated to read English texts when 

teachers are able to improve struggle readers in class. 

Related to the use of “Make A Match” teaching technique, there are some 

researchers that have investigated whether this technique could improve students’ 

ability in several English skills or their ability in different subject. A study by 

Ramadianti (2011) shows that “Make A Match” technique could improve 
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students’ motivation in learning Mathematics. Another study by Gaol (2013) 

supports the use of “Make A Match” teaching technique to improve students’ 

vocabulary in writing descriptive texts. Meanwhile, a study by Pratiwiningsih 

(2013) on using “Make A Match” technique in teaching reading of report texts 

shows that this technique could make students get better achievement in 

understanding report texts. 

Based on the findings above, the current research attempts to use “Make A 

Match” technique to improve students’ reading comprehension. Knowing that 

“Make A Match” teaching technique could improve students’ vocabulary 

achievement in writing descriptive texts, and improve students reading 

comprehension in report texts, even in another subject such as Mathematics, it is 

thus assumed that “Make A Match” technique might also be effective to improve 

students’ comprehension in reading descriptive texts. Descriptive text is a type of 

written text aimed to describe a particular person, place, or thing. By 

understanding descriptive texts, students’ will be able to organize and represent 

certain thing, describe the characteristics, and understand the form of simple 

present tense in written text (McNamara, 2007). There are several problems that 

junior high school students have in comprehending descriptive text. Students have 

difficulties in understanding descriptive texts because of the lack of vocabulary 

and teachers usually tell students the meaning of difficult vocabulary before 

giving a clue to let them feel challenged in understanding text on their own 

(McCallister, 2011). It is thus needed to use a particular technique to help students 
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understand descriptive texts. Therefore, “Make-A-Match” technique could be 

used for this purpose. 

The delimitation of this research is that “Make-A-Match” is conducted only 

for eight graders of SMP Negeri 10 Malang. The reason that this research focuses 

on the descriptive text comprehension is because students in class 8th B of SMP 

Negeri 10 Malang have difficulties in comprehending and interpreting descriptive 

text based on personal observation during internship program in this school.  

This school was also selected because of its unique system. In this school, 

each class is divided based on every student’s character from the psychology test 

they took in the first semester. That reason makes 8th B class students unique 

because all students in this class are categorized as active students with low 

competence in learning English. Therefore, it is highly expected that when 

“Make-A-Match” technique is applied in this class, all students would participate 

in the activities, which may eventually improve their descriptive text 

comprehension. 

The significance of the study is that this research may provide possible 

contributions to English language teaching. The result of this research may allow 

any teachers to improve their way in teaching reading, and give teachers an 

alternative teaching technique in reading descriptive texts by using cards as media 

as what is needed in “Make-A-Match” technique.  

 

1.2 Problem of the Study 

Based on the findings above, the problem is formulated as follow: 
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“How is the implementation of “Make-A-Match” technique to improve 

students’ reading comprehension of descriptive texts?” 

 

1.3 Objective of the study 

The objective of the study in this research is to describe the implementation of 

“Make-A-Match” technique to improve students’ descriptive text comprehension. 

 

1.4 Definition of Key Terms 

From the background of the study above, there are some terms that need to be 

defined: 

1. Reading Comprehension: a capability of acquiring new knowledge and 

understanding new concepts, applying textual information appropriately, and 

being engaged in the reading process also reflecting on what is being read. 

(Adapted from Snow, 2002). 

2. Descriptive text: a kind of text that described holiday places by telling 

conditions and drawing that holiday places in the form of written text 

(Adapted from Stanley, 1988). 

3. Make-A-Match Technique: a cooperative learning technique that uses cards 

to be matched in order to find the correct answer by reading each descriptive 

text given in classroom (Adapted from Curran, 1994). 

 

 

 


