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ABSTRACT

Fitrothul, Wahyi. 2016. Analysis of Learning Strategies Used by the Blind
Undergraduate Student in English language Education Program: a Case
Study. English Language Education Program, Faculty of Cultural Studies,
Universitas Brawijaya. Supervisor: Yulia Hapsari

Keyword: Blindness, Language Learning Strategies

English is the most widely used language for international communication
that has been recognized worldwide. So, now in Indonesia English is given to
almost all students including students with special needs who are also commonly
called disabled. However, blind students still have difficulty in applying English.
Facing that phenomena, appropriate language learning strategies are needed. This
study only focuses on the learning strategies used by the blind student when
learning English. This study employs case study with quantitative approach in
analyzing the data. The participant of this study was only one student in the last
semester of English Language Education Program named Yohana Febianti Hera.
The writer collected the data by using a set of questionnaire on Oxford’s (1990)
theory about Strategy Inventory for Language Learning (SILL) version 7.0. The
questionnaire is done verbally to Yohana due to her blindness and to her mother
as is it required while the assistant fill it by her self, then identifying the learning
strategies used by the student using the result of the questionnaires, and
classifying the learning strategies used by the student based on Oxford’s (1990)
theory. The data from the questionnaire coded using symbols, reduced the results
of the questionnaire, triangulated three different sources and drawing conclusion
based on the problems of study and the result of data analysis.

The result of this study shows that Indirect strategies are the most strategy
used by the participant for 77%. While, Yohana only used 35% for Direct
strategies. In form of Indirect strategies, Yohana implementated Metacognitive,
Affective, and Social strategies. Yohana uses Metacognitive strategies to find and
try to be a better learner of English and plan well the shcedule to study English,
Affective strategies is used to help her to control the emotions and give a reward
and Social strategies is used to help her to understand the English material by
asking and interacting with others.

The writer suggests for the next researchers that they do an observation

checklist in English classes with blind students. For Yohana, the writer suggests
her to improve and develop the strategies. For PSLD, they should provide not
only the assistive technology, but also strategies and method for blind students to
learn English. For English Language Department need to do research and support
regarding the needs of blind students. The writer also suggests to Denok Sri as a
parents to always give the support.



ABSTRAK

Fitrothul, Wahyi. 2016. Analisa Strategi Pembelajaran yang Digunakan oleh
Mahasiswa Tunanetra di Program Studi Pendidikan Bahasa Inggris; Studi
Kasus. Program  Studi Pendidikan Bahasa  Inggris, Fakultas Ilmu Budaya,
Universitas Brawijaya. Pembimbing: Yulia Hapsari

Kata Kunci: Kebutaan, Strategi Pembelajaran Bahasa

Bahasa Inggris adalah bahasa yang sebagian besar digunakan secara luas
untuk komunikasi International yang telah diakui seluruh dunia. Sehingga,
sekarang ini di Indonesia, Inggris diberikan kepada hampir seluruh siswa
termasuk siswa dengan kebutuhan khusus yang biasa disebut penyandang cacat.
Namun, siswa tunanetra masih mempunyai kesulitan dalam pengaplikasian
Inggris. Ini terjadi dikarenakan dari kebiasaan siswa dalam belajar Inggris.
Melihat fenomena tersebut, kesesuaian strategi belajar bahasa dibutuhkan. Studi
ini hanya fokus pada strategi belajar yang digunakan oleh siswa tunanetra ketika
belajar Inggris. Studi ini menggunakan pendekatan kuantitatif dengan
menggunakan desain studi kasus. Partisipan pada studi ini adalah hanya satu
mahasiswa pada tingkat semester akhir dari Program Studi Pendidikan Bahasa
Inggris bernama Yohana Febianti Hera. penulis mengumpulkan data dengan
menggunakan tatanan Kkuisioner dari teori Oxford’s (1990) tentang Strategy
Inventory for Language Learning (SILL) version 7.0. Kuisioner telah dilakukan
secara verbal kepada Yohana karena dia tunanetra dan kepada ibunya sedangkan
asisten mengisi kuisioner oleh dirinya sendiri, lalu mengidentifikasi strategi
pembelajaran yang digunakan oleh siswa menggunakan hasil dari kuisioner, dan
mengklasifikasikan strategi pembelajaran yang digunakan oleh siswa berdasarkan
teori dari Oxford (1990). Data dari kuisioner dikodekan menggunakan simbol,
mereduksi hasil dari kuisioner, triangulasi tiga sumber yang berbeda, dan
memaparkan ksimpulan berdasarkan permasalahan pada penelitian dan hasil dari
data analisis.

Hasil dari penelitian ini menunjukan bahwa Indirect strategies adalah
strategi yang paling banyak dugunakan oleh partisipan sebanyak 77%. Sedangkan,
Yohana hanya menggunakan 35% untuk Direct strategi. Berdasar pada Indirect
strategi, Yohana mengimplementasikan Metacognitive, Affective, dan Sosial
strategi. Yohana menggunakan Metacognitive strategi untuk mencari dan
mencoba untuk menjadi pembelajar yang baik dan merencanakan dengan baik
jadwal untuk belajar bahasa Inggris. Afektif strategi digunakan untuk membantu
dia untuk mengontrol emosi dan memberikan hadiah dan sosial strategi digunakan
untuk membantuya memahami materi Bahasa Inggris dengan bertanya dan
berinteraksi dengan yang lain.

Penulis menyarankan untuk peneliti berikutnya agar melakukan
observasi checklist dengan siswa tunanetra pada kelas Bahasa Inggris. Untuk
Yohana, penulis menyarankan dia untuk mengimprovisasi dan mengembangkan.
Untuk PSLD, mereka harus menyediakan tidak hanya pelayanan teknologi, tetapi
strategi dan metode untuk siswa tunanetra untuk belajar Bahasa Inggris. Untuk
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CHAPTER |

INTRODUCTION

In this chapter, the writer discusses four important points namely
background of the study, research question, research goal, and key terms

definition.

1.1 Background of The Study

English is the most widely used language for international communication
that has been recognized worldwide. So, now in Indonesia English is given to
almost all students including students with special needs who are also commonly

called disabled students.

Indonesia has implemented the obligation for students to learn English in
every school, ranging from lowest level such as kindergarten to the higest level
such as the university to be proficient in English, but the students still have
difficulty in applying English. This occurs because English is a foreign language
in Indonesia. Students have difficulties in writing, reading, listening, even in

speaking because there are a lot of differences with Indonesian as mother tongue.

Another cause of difficulty in learning English is about students’ habit.
Basically, it is because they do not routinely use English in daily activity. They
just use it at school or at campus. So for them, English is very difficult and is not
easy to understand included students with special needs that commonly called
disabled. Heward and Orlansky (1992) said that disability is the reduced function

of a body part or organ. It means that disability limits someone’s ability



to perform a task for example to see, walk, hear in the same way as a non
disabled person. One type of disabilities is blindness (John Hopkins Univesity). A
legally blind person is one whose peripherical vision reduced to 20 percent or less
or who can see only the top “E” on the optical examination chart (Witt, 1991). So,
blindness is one type of disabilities as a person is lack of seeing. Therefore,
automaticaly blind students face the difficulties in studying, not excluding in

learning English.

The writer is interested in analyzing the learning strategies especially those
employed by the blind student it is because the writer wants to know how they
learn English with limitations in the sense of seeing, that affect their reading and
writing ability. In addition, the writer chooses learning strategies because the
writer wants to give the contribution to the blind student to develop their learning
strategies. It is because many students overlook about their way in studying. In

fact, by finding a way to learn what they control will greatly assist them in study.

In this study the writer used theory from Oxford (1990) as the theory of
the research. The writer choosen this theory because the theory are explains more
in dept and scoope at all about learning strategies that help the writer to find the

learning strategies used by the blind student.

Oxford (1990) mentioned that learning strategies are steps taken by
students to enhance their own learning because strategies are tools for active, self-
directed involvment, which is essential for developing communicative

competence that are very important for students . Based on what Oxford (1990)



argued, appropriate strategies are needed to help students to face the difficulties in

learning English especially for the blind student. So, they can study more easily.

Therefore, Geoff (2009) also comes up with three ways in which all
students learn; visually, auditory and kinesthetically. The auditory students learn
through explanations, discussions, and audio tapes. The visual benefits from
graphic materials and kinesthetic from tactile approaches where students

encounter ideas through action they engage in through practical experience.

In this study the writer used questionnaire to get the data from the object.
The questionnaire aims at finding out the learning strategies that the blind students

used when learning English.

The object of this research stated in English Language Education Program
Universitas Brawijaya Malang, the writer chosen eight of semester with the blind
student name Yohanna Febianti Hera. Because she got blind due to glucoma in the
year 2009 when she was about to finish her senior high school. It means that she
had learnt English normally since she was in her junior high school. After she had
graduated from senior high school and lost her sight, she continued her study by
joining Universitas Brawijaya Malang that serves disabled students by providing
assistance through a Center of Services and Disability Studies or Pusat Studi dan
Layanan Disabilitas (PSLD). Each disabled student in Universitas Brawijaya has
an opportunity to have the assistant to accompany and assist them in learning. As
Yohana enrolled in English Language Education Study Program, the assistant

should help her in learning English. Yohana’s assistant is also a student in the



English Language Education Program who has high dedication to help blind

student activities in campus.

From an informal interview with Yohanna, it was found out that she has
challenges in three out of four language skills; reading, listening, writing and
speaking - namely; reading, speaking, and writting. In reading, there is no English
material that is produced in braile version and she never studies about how to read
braile words, so she only relies on her assistant to read and described the material.
In speaking, she felt that the way how she speaks is not perfect yet. It is because
she has low understanding of grammar and also the limitation of vocabulary. To
handle that case, she usually asks her friends and her assistant, drill the words,
memorize the words, and listens much to English dialogue surrounding her to
enrich her vocabulary. While, her obstacles in writting is that she cannot finish the
subject given by the lectures in the same amount of time like non - disable
students. For example when she does the test, she cannot write the answer by her
own. Again, she only relies on her assistant to handle all of her subjects. However,
she can learn listening skill through materials given by lecturers in campus and
when she is at home as she listens much to English songs by her own. It can be
concluded that Yohana cannot improve her English skills by her own because she
relies much on her assistant to learn the whole material. Facing that phenomena,
the researcher is curious to know what learning strategies used by Yohana beside
she has been studying English very long so it is assumed that the English is much
better than other levels and also when she can not read braile and only rely much

on her assistant.



In this study the primary data were taken from the questionnaire of the
blind student. The writer also took the supporting data from her assistant and her
mother also. This is a case study because the writer only took one blind student.
The writer only picked one among others because the writer interested in the

experiences of this student.

1.2 Research Question

From the researcher subject, the researcher takes the following question to
guide this study: What are learning strategies used by the blind student to learn

English?

1.3 Research Goal

The goal of this study is to describe the learning strategies used by the blind
student to learn English in English Language Education Program, Universitas

Brawijaya Malang.

1.4 Key Terms Definition
a. Blind student: the blind student who has less acuity in seeing and can
not differentiate numbers, letters and other symbol
b. Language learning strategy: learning strategies are steps taken by
students to enhance their own learning
c. Assistant: is a student of Universitas Brawijaya selected trough an
responsible official selection by PSLD who is responsible to assist

disabled student in their lecture



CHAPTER II

LITERATURE REVIEW

In this chapter described literature review, which is based on relevant
theories and previous research findings. It covers the explanation of theoretical

framework about blindness, learning strategies, and the previous studies.

2.1 Theoretical Framework

Theoretical frameworks includes the theories used in this study, those
theories are language learning strategies elaborated into definitions of blindness,
language learning strategies by Oxford (1990). The datailed explanation is as
follows:
2.1.1 Blindness

Blindness is similarly defined by some experts. Heward and Orlansky
(1992) considere that blindness as either having no vision or having only light
perception. Blindness is distinguished by the ability to see clearly, distinguish
numbers, letters and other symbols from a chart 20 feet away; 20/20 vision at 20
feet away indicates normal sight. When visual acuity is 20/200 or less one is
considered legally blind. Person that has blindness has peripherical vision in
reduced to 20 percent or less or can see only the top “E” on the optical
examination chart (Witt ;1991 ; Herwad and Orlansky1992). From those theories
above, it means that blind student is the one who has less acuity in seeing and can
not differentiate numbers, letters and other symbol. From that kinds of problem,

automatically blind student needs a learning strategy to solve it.



2.1.2 language Learning Strategies

Learning strategies as what have been thought by many experts are seen as
a guide on student learning. Oxford (1990, p.2) defined strategy as “tools for
active, self-directed involvment, which is essential for developing communicative
competence.” Jasmina (2006) argued that learning strategies tend to mean
student’s self generated thoughts, feelings and actions, which are automatically
oriented toward advantage of their goals. According to Graham (1997) successful
and unsuccessful learners are differentiated on the basis of their strategy use.
Learners can not achieve their goal without the use of learning strategies (Koch,
2005). Because learning strategies are any sets of operations and of each process,
steps, plans, routines used by the learner to facilitate the obtaining, storage,
retreival, and use of information(Garner 1988, Wenden and Rubin 1987). So; it
means that learning strategies is a guide to set all processes in learning. Student
can use strategies of advance planning, note taking, selfmanagement, self-
encouragement, cooperation, inferring, and deduction to lead them in learning

(Gewehr, 1998).

2.1.2.1 Types of Language Learning Strategies

Types of language learning strategies have been classified by many
experts. Oxford’s (1990) classified learning strategies in two main categories, that
are Direct and Indirect strategies, which are further subvided into 6 subcategories
that are Memory related strategies, Cognitive strategies, Compensation strategies,
Metacognitive strategies, Affective strategies and Social strategies. O’Malley’s

(1985) classified learning strategies in three main subcategories that are



Metacognitive strategies, Cognitive strategies and Socioaffective strategies.
Rubin’s (1987) also classified three types of strategies used by learners that
contribute Directly or Indirectly to language learning. The  three main
subcategories are learning strategies that is further difined in two subcategories;
Cognitive learning = strategies ~and Metacognitive learning  strategies,
Communication strategies and Social strategies. Stern’s (1992) classified
language learning strategies in five main categories; Management and Planning
strategies, Cognitive strategies, Communicative strategies, Interpersonal strategies
and Affective strategies. Warr and Allan (1998) distinguished three categories in
learning strategies that are Cognitive learning strategies like train a material to be
learned or organizing it into main theme, Behavioral learning strategies like
preferences for seeking help from other for trial and error or for written
instruction, and the last category is Self-regulating strategies like controlling

emotions, motivation and comprehension.

2.1.2.2 Language Learning Strategies by Oxford (1990)

Language learning strategies by Oxford (1990) discussed the deeper
strategy. Oxford’s (1990) defined two main categories in learning strategies that

are Direct and Indirect strategies.

A. Direct Strategies
According to Oxford (1990), language learning strategies that directly
involve the target language are called Direct strategies. All Direct
strategies require mental processing of the langugage, but the three groups

of Direct strategies (Memory, Cognitive, and Compensation) do this



processing differently and for different purposes. There are three types of
direct strategies such as:
1. Memory Strategies
Memory strategies are strategies that use memory for getting new
information. Memory strategies reflect very simple principles, such as
arranging, making association, and reviewing that fall into four sets
that are:
a. Creating mental linkage
There are three strategies in creating mental linkage. First,
is grouping. This way helps the learners by using acronym to
remember the groups by labeling. Second, is associating and
elaborating and the last is placing new words into a context. This
strategy is to placing a word in a meaningful sentence.
b. Applying image and sounds
There are four strategies included in this stage. First, is
using imagery. This strategiy which uses picture to help remember
abstract words. Second, is semantic maping. This strategy is linked
with a key concept by means of lines. Third, is using keywords,
remembering a new word by using auditory and visual links. And
the last is representing sounds is memory, by using phonetic

spelling or accent mark or rhymrs to remember the word.



C.

Reviewing well

The only one strategy in this stage, that is structure
reviewing. This strategy called spiraling because the learner will
repeat what has already been learnded at the same time.
Employing action

In the last stage, there are two strategies. First, is using
physical response or sensation and the last is using mechanical

technique.

2. Cognitive Strategies

Cognitive strategies are like summarizing, they are devided into

four groups, that are:

a.

C.

Practicing

In this stage, contains five strategies. First, is repeating.
Second, is formally practicing with sounds and writing systems.
Next is recognizing and using formulas patterns. Fourth, is
recombining. And the last is practicing naturalistically.
Receiving and sending message strategies

There are two strategies in this stage, that are getting the
idea quickly and using resources for receiving and sending
massage.
Analysing and reasoning

In this stage, there are five strategies included. First, is
reasoning deductively. Second, is analyzing expressions. Third is

contrastively. Fourth is translating and the last is transferring.



B.

d. Creating structure for input and output
3. Compensation Strategies
Compensatory strategies help the learner making up for missing
knowledge. Compensatory strategies are like guessing or using
synonyms that are decided into two stage, that are;
a. Guessing intelligently
In this stage, there are two strategies included. There are
using linguistic clues and using other clues.
b. Overcoming limitations in speaking and writing
There are eight strategies in this stage. First, is switching
into the mother tongue. Second, is getting help. Third, is using
mine or gesture. Fourt is avoiding communication partially or
totally. Fifth, is strategy is selecting the topic. Next, is adjusting or
approximating the message. Seventh, is cobining words. And the
last is using circumlocution or synonym.
Indirect Strategies
Indirect strategies are divided into metacognitive affecting and social.
All those strategies are called “indirect” because they support and manage
language without directly involving the target language. Indirect strategies
are useful in virtually all language learning situation and are applicable to
all for language skills. There are three types of indirect strategies, that are:
1. Metacognitive Strategies
Metacognitive strategies are essential for the learner to plan,

monitor, and evaluate learning that devided into severel parts:



a. Centering your learning
There are three strategies in this stage. First, is overviewing
annd - linking with —already known material. Next, is paying
attention. And the last is delaying spech production to focus on
listening.
b. Arranging and planning your learning
There are six strategies included in this stage. First, is
finding out about language learning. Second, is organizing. Third,
is setting goal and objectives. Next, is identifying the purpose of
the language task. Fifth, is planning a language task. And the last is
seeking practice opportunites.
c. Evaluating your learning
In this stage, there are two strategies that are self
monitoring and self evaluating.
2. Affective Strategies
Affective strategies is to help learners to regulate emotions,
motivations, and attitudes that devided into three stage:
a. Lowering your anxiety
In this stage, contains of three strategies. First, is using
progressive relaxtion, deep breathing, or meditation. Second, is
using music to get relax when the learners find the difficulties in
learning. And the last is using laughter that can make laugh, enjoy

and relax.



Encouraging yourself

In this stage, contains of three strategies. First, is making
positive statemen, bulding a sense of comfort to her/his self by
making positive statements to encourage self. Second, is taking
risk wisely, which is a strategy to control emotions by preparing a
risk thah will occur in learning a new language. And the last is
rewarding her/his self which is a way to self-respect by giving
awards when they manage to learn a new language. This is to help
encouraging self.
Taking your emotional temperature

In this stage, cover four strategies. First, is listening to your
body, feel what is feeling, negative or positive. Second, is using
checklist. Third is writing a language learning diary.and the last is,
discussing the feelings with someone else, telling what is precieved

in others when learning a new language.

Social Strategies

Social strategies help the students learn through the interaction

with other that include three strategy:

a. Asking question

In this stage, has two strategies that are asking for
clarification or verification. The strategy is used to get feedback
from others is like repeating, explaining, or giving example. And

asking for corection that is the strategy to get the correction from



the others. This strategy is usually used in conversation and
writing.
b. Cooperating with others
In this stage, there are two strategies included. First, is
strategy is cooperating with peers. This strategy is done by doing
conversation or interaction with friends. And the other one is
cooperating with proficient users of the new language. This
strategy tries to do interaction and get conversation with native
speaker.
c. Empathizing with others
The last stage is consisting of two strategies. That are
developing cultural understanding. This strategy approach with
others is the way of studying the culture. And the last is becoming

aware of others’ thoughts and feelings.

From those classification in learning strategies, the researcher tends to use
Oxford’s (1990) theory to guide the research because the theory is more useful
for researcher to find out the result easily and appropriate because snap at all
scope in student learning strategies. Another reason is because more easily to find

the previous studies that appropriate with the research goal.

2.2 Previous Studies of Learning Strategies in The Use of SILL

There were two studies reviewed related to the learning strategy. First,
Deneme (2008) in his study “Language Learning Strategy Preferences of Turkish
Students”. This study attempts to detected what language learning strategies

Turkish students apply while they are learning English. This study used



descriptive research design and used SILL questionnaire to collected the data. The
subjects of Deneme’s research were 50 participants that selected randomly among
the third year students studying English as a foreign language at the ELT
departments of Gazi University. The result of the questionnaire is participants of
the study showed high (3.5+) used of Compensatory and Metacognitive strategies,
and medium (2.5-3.5) used of Memory, Cognitive, Affective, and Social
strategies.

Secondly, is “Assessment of Language Learning Strategies Used by
Palestinian EFL Learners” by Khalil (2005). This study is to assess Palestinian
EFL learners’ use of LLSs and Explore the effect of language proficiency level
and gender on strategy use. The participants in this study is two groups of
Palestinian EFL learners totaly 378 students in the Bethlehem University. This
study is used questionnaire of SILL version 7.0 by Oxford’s (1990) to measured
strategy used by the Palistinian students. The result of this study showed that
proficiency level and gender have a main effect on overall strategy used and their
effects on the use of each of the six categories of strategies and individual
strategies.

There are some differences between the previous studies above on this
research. First, Deneme (2008) used descriptive design to conducted the research,
while on this study used quantitative approach by using case study design.
Second, in this study the researcher only used one participant to conduct the
research, while on the Deneme’s (2008) and Khalil’s (2005) study they were used

more than one participants. However, the similarity of this research between two
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CHAPTER 111

RESEARCH METHODOLOGY

This chapter describes the research design used by the researcher, the

research subject, data collection, and data analysis in conducted the research.

3.1 Research Design

This study employs case study with quantitative approach to analyzed the
data. Leedy (1993) said that quantitative research methods dealing with numbers
and anything that measurable in a systematic way of investigation of phenomena
and their relationship. Leedy (1993) mentioned that quantitative method typically
begins with data collection that is followed with application of descriptive or
inferential statistic.

In this study, the researcher intends to reveal the research subject’s
strategies by using case study design because the researcher only analyzed one
student deeply. In order to do so, the researcher has to have direct interaction with
the research subjects to collected the emperical data about Yohana, her mother
and her assistant to analyzed English Learning strategies by give the questionnaire
to the participants. The answers of the three questionnaires are converted into
scores to measure the research subject’s tendency of which learning strategies
language are used. This measurement is done by calculating the scores of the
questionnaire into percentage. The more percentage gets, the more tendency is

indicated.



3.2 Research Subject

The chosen subject is only one blind student who is in the eighth semester
in English Language Education Program, Unversitas Brawijaya Malang named
Yohana Febianti Hera. This student is targeted because she is the one who has
blindness due to glucoma since she was in senior high school, and she had learnt
English normally since she was in her junior high school. Beside that, she can not
read braile. So, she has used JAWS screen reader application in her laptop to help
her in learning English and her mobile phone to communicate with others.

Therefore, the writer also took the supporting participants they are
Yohana’s mother-Denok Sri who knows her learning process at home, and
Yohana’s assistant-Mariana Liu who knows her learning process in campus.
3.3 Data Collection

In this research, the questionnaire is adapted from Strategy Inventory for
Language Learning (SILL) version 7.0 in Oxford’s (1990) theory (see app.l)
which consists of 50 questions that represent the six categories of strategies that
was given to Yohana, her mother, and her assistant. The questions number 1-9
represented memory strategies which are in the part A; the questions number 10-
23 represented cognitive strategies which are in part B; than the questions number
24-29 represented compensatory strategies which are in part C; the questions
number 30-38 represented metacognitive strategies which are in part D; the
questions number 39-44 represented affective strategies which are in part E; and
the last is questions number 45-50 represented social strategies which are in part

F.



The questionnaire were employed to the three participants; Yohana,
Yohana’s mother and Yohana’s assistant. Yet, due to Yohana blindnes the
questionnaire was read by the reseacher to Yohana for her to answer and the
researcher noted down Yohana’s answer. In fact, reading out the questionnaire
was also done to Yohana’s mother because she do not want to fill the
questionnaire by her own. So, the researcher read the questionnaire and noted
down the answer of Yohana’s mother. While, Yohana’s assistant-Mariana Liu has
filled the questionnaire by her own.

In collecting the data, the reseracher used some steps as follow:

1. Employed the questionnaire to the participants. That as Yohana,
Yohana’s mother and Yohana’s assistant. Due to Yohana blindnes
and her mother reguirement, the questionnaire for them were done
verbally. In this step, the researcher read the questionnaire.

2. Noted down other necessary information from Yohana and
Yohana’s mother to clarify their answer’s while filling out the
questionnaire

3. Identified the learning strategies used by the student using the
result of the questionnaire and information collected

4. Classified the learning strategies used by the student based on

Oxford’s (1990) theory

3.4 Data Analysis



The data of this research is quantified to see the visible tendency of

language learning strategies. Therefore, the data were analyzed quantitatively.

In data reduction step, first the researcher did coding by using symbols;
Y = for Yohana ; M = for her mother’s ; S = for her assistant. The researcher also
make note for additional information. Then, all the data were reduced by keeping
the relevant information needed to unearth subject’s learning strategies, while the
irelevant data were sorted out. After that, the data were displayed, in form of
classifications table (see table 3.1). Such table will be used to display data
collection from 3 different sources, namely Yohana, Yohana’s mother, and
Yohana’s assistant. Methodological triangulation was achieved through use of
three data sources. This was to provide a measure for reliability and authenticity

(Leedy and Armorod 2005).

So, in this research the data were triangulated using 3 sources of data

triangulation to get the result using the following calculation :

The above calculation was used by the reseracher to find out the result of
questionnaire with the participant; her mother and her assistant about English
Learning Strategies in forms of percentage levels achieved.

The last is conclusion drawing/verification in which the researcher
explained the result of the data from the participants descriptively. The calculation

is displayed in table 3.1 below



Table 3.1: Percentage of Language Learning Strategies
Resulted from Questionnaire

Classification

Classification

Direct Indirect

Memory Cognitive Compensatory Metacognitive | Affective

Social

The table 3.1 above is developed using Oxford’s (1990) theory that

classifies learning Strategies into 2 broad categories; Direct and Indirect. Further,

the Direct strategies is devided into memory strategies, cognitive strategies and

compensatory strategies. under each category is the percentage of Yohana’s

learning strategies resulted from the interview with Yohana, her mother and her

assistant. Similar data displayed is also done to the Indirect strategies that devided

into metacognitive strategies, affective strategies and also social strategies.



CHAPTER IV

FINDING AND DISCUSSION

In this chapter, the writer presents research findings and discussion. The
data collected from the questionnaires to the research participants, her mother and
her assistant as well as the field note were discussed based on the theory as stated
in Chapter Il. It focuses on the learning strategies used by the blind student.

Besides, this chapter also presents the discussion based on the findings.

4.1 Finding

In this subchapter, the writer presents the finding from the questionnaire
that had been done to unearth information about learning strategies that were used
by Yohana. In this stage, the writer shows three results from the three participants

in form of table of classification.

4.1.1 The Result of Questionnaire with Yohana’s Mother

In conducting the questionnaire, the writer provided questions that have
already been put on a paper as reguired by Yohana’s mother, the writer directly
conducted the questionnaire verbally and recorded it at the same time. Therefore,
before conducting the questionnaire verbally, the writer showed the questions in

form of English that would be answered by Yohana’s mother. Because she did not



understand the questions in form of English language, the writer translated the
questions into Bahasa Indonesia, as her daily language. To make her to understand

the intention of each question better.

The questionnaire was conducted to Yohana’s mother namely Ms.Denok
Sri. The questionnaire was filled turn into verbal questionnaire read by the writer
and was answered on the paper because she did not want to answer the question
by her own. The answers were also recorded and noted down at the same time.

In conducted the verbal questionnaire, the writer had difficulty in
communicating with Yohana’s mother. She tended to be confused with the answer
because she did not know exactly what the right answers are to inform what
learning strategies that tend to be used by Yohanna. This was seen from her
response by clarifying most of her answer to Yohana.

After the writer asked questionnaire verbally to Ms.Denok, her answers
were calculated with the formula that was stated in Chapter 111 to get some scores.
The results are as follow:

Table 4.1.a Percentage of Language Learning Strategies Classification
Resulted from the Questionnaire with Yohana’s mother

Classification
Direct Indirect
Memory Cognitive Compensatory Metacognitive | Affective Social
48% 77% 80% 97% 100% 96%
14% 27%

Based on that result, it is shown that Yohana used memory strategy for
48% by remembered things before she was blind. She reviews English lesson in

speaking in order to remember the words and how to pronounce the words several



time. In cognitive strategy, Yohana used 77% cognitive strategy to tune in
education English program and movies, and also she likes to listen to someone
whose English sounds like native speaker. In compensatory strategy, Yohana used
80% of it. Therefore, in metacognitive strategy, most questions are highly
fullfilled by Yohana. It was seen that Yohana used metacognitive strategy for
97% to make the scedule to learn English, setting the goal of learning English, pay
attention to someone in speaking English and notice a mistakes. In affective
strategy, all questions were answered perfectly high score. It indicated that
Yohana used 100% affective strategy. The last is social strategy. Yohana used
96% social strategy to help her in learning English that was by asking to her
assistant. So, based on the result above the writer calculated the total score into a
percentage to identify which strategies are used by Yohana. The percentages

showed that Yohana used 14% direct strategies and 27% Indirect strategies.

4.1.2 The Result of Questionnaire with the Yohana’s Assistant

The writer conducted the questionnaire with Yohana’s assistant namely
Ms.Mariana Liu. At this step, the writer had difficulty to conducted the
questionnaire directly and record it at the same time because there is no time to
meet her in person. So, the writer sent the questionnaire by email. The questions
were in English because she was an assistant from English Language Education
Program. After that, Ms.Mariana replied the email containing her answers of the
questions that the writer had sent her previously after a few days. Unfortunately,
the writer did not get in-depth information about the learning strategies used by
Yohana as further questions to dig deeper information related to the answer of the

questions could not be done as the writer and Ms.Liu could not meet in person.



After the writer conducted the questionnaire with Ms.Mariana, her
answers were calculated with the formula that was stated in Chapter Il to get
some scores. The results are as follow:

Table 4.1.b  Percentage of Language Learning Strategies Classification
Resulted from the Questionnaire with Yohana’s assistant

Classification
Direct Indirect
Memory Cognitive Compensatory Metacognitive | Affective Social
55% 57% 60% T7% 70% 90%
11% 22%

Based on that result, it is shown that Yohana used 55% memory strategy.
Yohana used 57% cognitive strategy to practice the sound of English. In
compensatory strategy, Yohana used 60% compensatory strategy. Further, in
metacognitive strategy Yohana used 77% metacognitive strategy, 70% affective
strategy, and 90% social strategy. This social strategiy was highly fullfilled by
Yohana to help her in learning English by asking to her assistant. This information
was collected from her assistant.

After knowing the result above, the writer calculated the total score into a
percentage. The percentages showed that Yohana used 11% Direct strategies and

22% Indirect strategies.

4.1.3 The Result of Questionnaire with Yohana

The writer conducted questionnaire. with Yohana as the research
participant. At this step, the writer had no difficulty to do the questionnaire with
Yohana, because she was very proactive. The writer provided questions that had
already been put on a paper. Due to her blindes, the writer directly read the

questionnaire and record the her answer at the same time. In fact, the



questionnaire were filled turn into vebal questionnaire, because she had the
blindness it is impossible for her to read the questions and write the answer, so the
writer helped the participant to read out the questions. As she is a student in
English Language Education Program, the questions were given in English.

After the writer conducted the verbal questionnaire with Yohana, the
answered was calculated with the formula that was stated in Chapter 11l to get
some scores. The results are as follow:

Table 4.1.c Percentage of Language Learning Strategies Classification
Resulted from the Questionnaire with Yohana

Classification
Direct Indirect
Memory Cognitive Compensatory Metacognitive | Affective Social
55% 62% 40% 97% 83% 70%
10% 23%

Based on that result, it is shown that Yohana used 55% memory strategy.
In cognitive strategy it is shown that Yohana used 62% cognitive strategy. In
compensatory strategy, Yohana used 40% compensatory strategy. Therefore,
metacognitive strategy it was highly fullfilled by Yohana. It was clear that 97%
Yohana used metacognitive strategy to setting the goals of learning English and
motivated herself to learning English more better. In affective strategy, Yohana
used 83% affective strategy in order to complimenting herself when she did well
in English. The last is social strategy. Yohana used 70% social strategy to help her
in learning English by asking to her assistant, her friends in campus and her
mother when she at home.

After knowing the result above, the writer calculated the total score into a

percentage. The percentages showed that 10% Yohana used direct strategies and



23% Yohana used Indirect strategies. Again, based on the results above, there are
no different result between Ms.Denok and Ms.Mariana and Yohana that indirect
strategies are more highly used by Yohana than direct strategies.

Based on those results, the writer calculated three different results from the
three participants with the formula that was stated in Chapter 11l to get the main
score in form of percentage. With the score of only two classifications strategies,
the results are as follow:

Table 4.1.1 The Total Percentage of Direct and Indirect Language
Learning Strategies Used by Yohana

Classification
Direct Indirect
Participants
Memory | Cognitive | Compensatory | Metacognitive | Affective | Social
M 48% 77% 80% 97% 100% 96%
Total score
0, 0,
YM 14% 27%
S 55% ‘ 57% , 60% 7% ‘ 70% L 90%
Total score 11% 2904
S
Y 55% ‘ 62% | 40% 97% ‘ 83% ‘ 70%
Total score 10% 23%
Y
Total score
0, 0,
Ym+A+Y i 2%

Based on the results from the three different participants above, it is shown
that Indirect strategy is the most highly used by Yohana which has score of 72%
in form of 100% percent in English Learning Strategies. While, Direct strategy

has a lower score which is has 35% in form of 100%.

4.2 Discussion



According to Oxford (1990), language learning strategies are devided into
two classification, direct and indirect. These classification are divided into 6 sub
classifications.

The Direct strategies is language learning strategies that directly involve
the target language (Oxford, 1990). All Direct strategies require mental processing
of the language. They are classified into Memory strategies, Cognitive strategies
and Compensation strategies. Meanwhile, the Indirect strategies are called
“indirect” because they support and manage language without directly involving
the target language. Indirect strategies are useful in virtually all language learning
situation and are applicable to all language skills. They are classified into three
subclassifications; Metacognitive strategies, Affective strategies and Social
strategies

According to Oxford (1990), in Direct strategies there are three strategies;
Memory strategies, Cognitive strategies and Compensatory strategies. Memory
srtategies are sometimes called memonics. Memory strategies are strategies that
use memory for getting new information. Memory strategies reflect very simple
principles, such as arranging, making association, and reviewing that fall into four
sets that are; Creating Mental Linkage, Appliying Image and Sound, Reviewing

Well and Employing Action.

Based on the questionnaire before, it showed that Yohana does not apply
all of the sub classification strategies in the use of Memory strategies. It was clear
that Yohana only used two out of four sub classification strategies that are;
Images and Sound strategy and Reviewing Well strategy. It was proved in Part A

of questionnaire. As items 3 and 8 are the least frequently preferred strategies; in



the use of Images and Sound strategy, she used Imagery to remember the words.
She remembered the things that she had known before she was blind. This
strategy helped Yohana to link and used image that had been known before and
after she had blind. She used this way by using sense of finger, then she would
remember the words based on the image. Therefore, the used of the Reviewing
Well strategy is used to recall the lessons given several times. In fact, she did not
review all of English language skills lesson. She only repeated the English
Language skill lesson based on her preference in speaking skill, while the other
skills were not reviewe. So, based on the result above, Memory strategies did not

help Yohana in learning English much.

The second strategy is Cognitive strategies. Cognitive strategies are
learning strategies over the use of mental as analyzing, reasoning, practicing,
summarizing, that was divided into four groups those are; Practicing, Receiving
and Sending Message Strategies, Analyzing and Reasoning, and Creating
Structured for Input and Output. Based on the questionnaire before, it was shown
that Yohana did not apply all of the subclassification strategies in the used of
Cognitive strategies. It was clear that Yohana only used two out of four
subclassification strategies, those are; Practicing strategy and Analyzing strategy.
It was proven in Part B of questionnaire checklist. As in items 12 and 21 are the
least frequently preferred strategies; it turns out that she used Practicing strategy
to practiced the sound of English that she heard on movies or songs. While, she
sometimes used translation for the difficult word in Bahasa Indonesia as a part of
Analyzing strategies. So, it can be concluded that she did not used Cognitive

strategies much to help her in act out the lesson.



The last strategy in Direct strategies is Compensatory strategies.
According to Oxford (1990), Compensatory strategies help the learner to making
up for missing knowledge. Compensatory strategies are like guessing or using
synonyms that are decided into two groups, that are; Guessing Intelligently and
Overcoming Limitations in Speaking and Writing. Based on the questionnaire
before, it was shown that Yohana did not apply all of the subclassification
strategies that was proven in Part C questionnaire checklist. There are no
indicated that frequently high prefference in using all subclassification on this
strategy. In fact, Yohana rely much on her assistant to helped her in learning
English. Based on Oxford (1990), those way is one subclassification of
Overcoming Limitations in Speaking and Writing that is by asking and getting
help from others. So, it means that she only used one of subclassification of
Compensation strategies that did not help Yohana much to making up for missing

knowledge.

The other strategies are Indirect strategies. This strategies are called
“Indirect” because they support and manage language without directly involving
the target language. Indirect strategies are useful in virtually all language learning
situation and are applicable to all for language skills. According to Oxford (1990),
Indirect strategies are divided into Metacognitive, Affecting, and Social.
Metacognitive strategies are essential for the learner to plan, monitor, and evaluate
learning that devided into severel parts; Centering Learning, Arranging and
Planning Learning, and the last is Evaluating Learning. Based on the
questionnaire before, Yohana mostly used all substrategies in = form of

metacognitive strategies. It was proved in questions checklist in Part D. The



results signify that strategy in items 30,31,32,33,35,36,37 and 38 are the most
preferred (see app. 2). She was always attentive during the leassons, always finds
and tries to be a better learner of English, and she plans well the schedule to study
English by having an extra in private study. So, this strategy turned out to help

Yohana to be more active in learning and help her to set up to be a better learner.

The next strategy in Indirect strategies is Affective strategy. Based on
Oxford (1990), Affective strategies are to help learners to regulate emotions,
motivations, and attitudes that devided into three groups; Lowering Anxiety,
Encouraging and Taking Emotional Temperature. In the use of Affective
strategies, Yohana mostly applied all the substrategies in form of Affective
strategies. It was proven in the results answer of Part E. The result showed that
strategies in item 40,41 and 42 are the most frequenltly preferred strategies to get
relax with music, give the compliment to herself when she done well in English
that can be motivated herself to do better in learning English. She always controls
her emotion when she got nerveous when she learn English and she also tells to
someone about her feelings when she learn English. From those results above, it
can be concluded that this strategy help Yohana much to encourage herself in
learning English.

The last strategy in Indirect strategy is Social strategies. Based on Oxford
(1990), social strategies is a strategy of learning by interacting with others that
include three strategies; Asking question, Cooperating with Others, and
Empathizing with Others. Based on the questionnaire before, it was shown that
Yohana used this strategy much when she got the difficulties in learn English. It

was proven in Part F questions cheklist. The results suggest that strategies in item



45,46,and 47 are mostly preferred used (see app.2). Because she always asked
what she learn to her assistant and asked others to correct her errors and practicing
English with other students when in campus, this strategies help Yohana to
commucicated with others and more learn English easier.

Based on the three different sources results, it shown that there is no
significant differences scores that Yohana significantly used Indirect strategies.
The result are explained as follow:

Table 4.2.1 The Percentage of Language Learning Strategies Used By
Yohana Based on the Different Sources

Percentage
Participants Direct Indirect
Yohana’s Mother 14% 27%
Yohana’s Assistant 11% 2204
Yohana Febianti Hera 10% 23%

From those results, it was shown that Indirect strategies are more preferred used
by Yohana than Drirect strategies.

So from all the result, from the 6 strategies above it can be seen from table
4.1.1 that Yohana used more Indirect strategies than Direct strategies by used
Metacognitive strategies to more active in learning English with tried to be a
better learner of English, and planed well the shcedule to study English. It would
be very easy for her to learn English. The other strategy that can also help Yohana
is Affective strategy. Controling the emotion and giving the reward as a good way
to build more motivation in learning. This strategy was used when she did better
in learning English. She would give reward by complimenting herself. Yohana
also used Social strategy to help her learning English easily. Social strategy is the

strategy associated with the interaction of others. She used this strategies by



asking what she did not understand and asking others to correct her errors. This
strategy was helpful because by clarified to others she would be able to
understand new words easily.

The results above is similar to Oxford’s (1990, p.4), states that learning is
defined as *conscious knowledge of language rules, does not typically lead to
conversational fluency, and is derived formal instruction.” Moreover, Oxford
(1990, p.2) defined strategy as “tools for active, self-directed involvment, which is
essential for developing communicative competence.” In other words, using
strategy is an appropriate way to manage their learning, especially for the blind

student.



CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents conclusion for all problems of the study which had
been discussed in Chapter IV and suggestion for the next researcher in doing

similar study.

5.1  Conclusion

According to the data analysis, the writer concluded that Yohana tend to
use Indirect strategies, there are Metacognitive, Affective and Social strategies.
She is more likely to use Metacognitive strategies to help her to learn English.
This can be concluded from the facts that Yohana has implemented three
classifications that are Metacognitive strategies is use to tried how to be a better
learner of English, and planed well the shcedule to study English; Affective
strategies help her to control the emotions, and give a reward; and the last is
Social strategies that help her to understand the English material by asked and
interacted with others.

For blind students, an assistant plays an important role in the learning
process. The assistant helps Yohana in English lesson and helped her to provide
an appropriate tools in learning English . In addition to assistant, the role of
parents is also very important in the blind student’s learning process. Support

from parents will help her to have an opyimistic spirit and learning English better.



5.2~ Suggestions

Based on the results and discussion of this study, there are some
suggestions given to the future researcher, the student, the assistan and parents.

For the next researcher, the writer suggests that they do an observation
checklist in English classes with blind students, and advisible for the next
researcher to use another theory that can support and enrich their study about
learning strategies for student with dissability.

For Yohana, from the result of questionnaire, the writer suggests that she
can improve and develop strategies to enrich her English skills. The writer also
advise Yohana to study at all the language skills by maximazing the assistive
technology that can help her to understand English better.

For PSLD, the writer suggest that they should provide not only the
assistive technology, but also strategies and method for blind students to learn
English.

For English Language Department, the writer advise that they need to do
research and support regarding the needs of blind students.

The last suggestion is for Denok Sri as a parent to always give the support

that will help the student to have an optyimistic spirit and learn English better.
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Appendix 1:Questionnaire

Strategy Inventory for Language Learning (SILL) Version 7.0 (ESL/EFL)
Source: Oxford (1990)

Strategy Inventory for Language Learning (SILL)

This form of the strategy inventory for language learning (SILL) is for students of
a second language (SL). Please read each statement and fill in the row of the
response (1,2,3,4,or 5) that tells HOW TRUE THE STATEMENT IS.

1. Never or almost never true of me

2. Usually not true of me

3. Somewhat true of me

4. Usually true of me

5. Always or almost always true of me

NEVER OR ALMOST NEVER TRUE OF ME means that the statement is
very rarely true of you.

USUALLY NOT TRUE OF ME means that the statement is true less than half
the time.

SOMEWHAT TRUE OF ME means that the statement is true of you about half
the time.

USUALLY TRUE OF ME means that the statement is true more than half the
time.

ALWAYS OR ALMOST ALWAYS TRUE OF ME means that the statement is
true of you almost always.

Answer in terms of how well the statement describes you. Do not answer how you
think you should be, or what other people do. There are no right or wrong answers
to these statements.



Name (Optional):

CODE:
Semester/Year:
Male/Female:
PART A
NO QUESTIONS 2134
1 | I think of relationships between what | already know and new things |

learn in English

2 | luse new English words in a sentence so | can remember them

3 | I connect the sound of a new English word and an image or picture of the
word to help remember the word.

4 | 1 remember a new English word by making a mental picture of a
situation in which the word might be used

5 | I use rhymes to remember new English words.

6 | | use flashcards to remember new English words.

7 | I physically act out new English words.

8 | I review English lessons often.

9 | I remember new English words or phrases by remembering their location
on the page, on the board, or on a street sign.

PART B

10 | I say or write new English words several times

11 | Itry to talk like native English speakers

12 | 1 practice the sounds of English

13 | | use the English words I know in different ways

14 | | start conversations in English

15 | I watch English language TV shows spoken in English or go to movies
spoken in English.

16 | I read for pleasure in English

17 | 1 write notes, messages, letters, or reports in English.

18 | I first skim an English passage (read over the passage quickly) then go
back and read carefully.

19 | I look for words in my own language that are similar to new words in
English

20 | 1 try to find patterns in English




21 | | find the meaning of an English word by dividing it into parts that |
understand
22 | I try not to translate word-for-word
23 | I make summaries of information that I hear or read in English
PART C
24 | To understand unfamiliar English words, | make guesses

25

When | can’ t think of a word during a conversation in English, | use
gestures

26 | I make up new words if I do not know the right ones in English
27 | I read English without looking up every new word
28 | 1 try to guess what the other person will say next in English
29 | If I can' t think of an English word, I use a word or phrase that means the
same thing.
PART D
30 | I'try to find as many ways as | can to use my English
31 | I notice my English mistakes and use that information to help me do
better.
32 | | pay attention when someone is speaking English
33 | I'try to find out how to be a better learner of English
34 | I plan my schedule so I will have enough time to study English
35 | I'look for people I can talk to in English
36 | I look for opportunities to read as much as possible in English
37 | | have clear goals for improving my English skills.
38 | | think about my progress in learning English
PART E
39 | Itry to relax whenever | feel afraid of using English
40 | I encourage myself to speak English even when | am afraid of making a

mistake

41 | 1 give myself a reward or treat when | do well in English

42 | I notice if I am tense or nervous when | am studying or using English

43 | 1 write down my feelings in a language learning diary

44 | | talk to someone else about how I feel when | am learning English
PART F

45 | If 1 do not understand something in English, | ask the other person to

slow down or say it again

46

I ask English speakers to correct me when | talk

47

I practice English with other students




48 | 1 ask for help from English speakers

49 | | ask questions in English

50 | I'try to learn about the culture of English speakers

Appendix 2: Kuisioner

Strategy Inventory for Language Learning (SILL) Version 7.0 (ESL/EFL)
Source: Oxford (1990)

Strategy Inventory for Language Learning (SILL.)

Lembar inventori strategi untuk strategi belajar (SILL) yang ditujukan untuk
siswa yang menggunakan bahasa kedua (second language). Bacalah setiap
pernyataan and isilah pada kolom respon (1,2,3,4 dan 5) yang menceritakan
BAGAIMANA PERNYATAAN TERSEBUT BENAR.

1. Tidak pernah atau hampir tidak pernah saya lakukan
2. Biasanya tidak saya lakukan

3. Jarang saya lakukan

4. Biasanya saya lakukan

5. Selalu dan hampir selalu saya lakukan

TIDAK PERNAH ATAU HAMPIR TIDAK PERNAH SAYA LAKUKAN
mengartikan bahwa pernyataan tersebut sangat jarang dilakukan

BIASANYA TIDAK SAYA LAKUKAN mengartikan bahwa pernyataan
tersebut benar kurang dari separuh waktu

JARANG SAYA LAKUKAN mengartikan bahwa pernyataan tersebut benar
dalam separuh waktu

BIASANYA SAYA LAKUKAN mengartikan bahwa pernyataan tersebut benar
lebih dari separuh waktu

SELALU DAN HAMPIR SAYA LAKUKAN mengartikan bahwa pernyataan
teraebut selalu hampir benar

Jawab sesuai dari begaimana pernyataan tersebut mengartikan dirimu. Jangan
jawab sebagaimana kamu pikir bagaimana kamu seharusya, atau orang lain
lakukan. Tidak ada jawaban benar atau salah pada setiap statement.



Name (Optional):

CODE:
Semester/Year:
Male/Female:
PART A
NO QUESTIONS 2134
1 | Yohana think of relationships between what her already know and new

things her learn in English

Yohana berpikir bahwa ada hubungan antara sesuatu yang sudah ia
ketahui dan sesuatu yang baru ia ketahui dalam belajar bahasa Inggris

Notes:

2 | Yohana use new English words in a sentence so she can remember them
Yohana menggunakan kosakata baru Bahasa Inggris kedalam sebuah
kalimat sehingga ia dapat mengingat mereka
Notes:

3 | Yohana connect the sound of a new English word and an image or
picture of the word to help remember the word.

Yohana menghubungkan suara dari bunyi kosataka Bahasa Inggris dan
foto atau gambar dari kosakata untuk membantu mengingat kata
Note:

4 | Yohana remember a new English word by making a mental picture of a
situation in which the word might be used
Yohana mengingat sebuah kosakata Bahasa Inggris baru dengan
membuat sebuah gambar imajinasi atau sebuah keadaan dimana kata
tersebut harus dipakai
Notes:

5 | Yohana use rhymes to remember new English words.

Yohana menggunakan sajak untuk mengingat kosakata baru dalam
Bahasa Inggris
Notes:
6 | Yohana use flashcards to remember new English words. | ]




Yohana menggunakan kartu pengingat untuk mengingat kosakata baru
dalam Bahasa Inggris

Notes:

Yohana physically act out new English words.

Yohana secara fisik memperagakan kosakata Bahasa Inggris baru

Notes:

Yohana review English lessons often.

Yohana sering kali mengulang pelajaran Bahasa Inggris

Notes:

Yohana remember new English words or phrases by remembering their
location on the page, on the board, or on a street sign.

Yohana mengingat kosakata Bahasa Inggris baru atau phrasa dengan
mengingat lokasi mereka pada halaman, di papan atau pada sebuah tanda
yang bedada di jalan

Notes:

PART B

10

Yohana say or write new English words several times

Yohana mengucapkan atau menulis kosakata baru Bahasa Inggris pada
beberapa waktu

Notes:

11

Yohana try to talk like native English speakers

Yohana mencoba untuk berbicara seperti pembicara Bahasa Inggris

Notes:

12

Yohana practice the sounds of English

Yohana mempraktikkan suara dari Bahasa Inggris

Notes:

13

Yohana use the English words she know in different ways

Yohana menggunakan kosakata Bahasa Inggris ia juga mengetahui
kosakata Bahasa Inggris dengan berbeda cara

Notes:

14

Yohana start conversations in English

Yohana mengawali pembicaraan dengan Bahasa Ingrris

Notes:

15

Yohana watch English language TV shows spoken in English or go to
movies spoken in English.




Yohana menonton acara TV berbahasa Inggris atau pergi ke pertunjukan
film berbahasa Inggris

Notes:

16 | Yohana read for pleasure in English
Yohana membaca Bahasa Inggris dengan nyaman
Notes:

17 | Yohana write notes, messages, letters, or reports in English.
Yohana menulis catatan, pesan, surat atau laporan dalam Bahasa Inggris
Notes:

18 | Yohana first skim an English passage (read over the passage quickly)
then go back and read carefully.
Yohana membaca cepat dalam setiap bagian (membaca seluruh bagian
dengan cepat) lalu kembali lagi dan membaca dengan sangat hati hati
Notes:

19 | Yohana look for words in her own language that are similar to new
words in English
Yohana menemukan kosakata dalam bahasanya yang sama dengan
kosakata baru dalam Bahasa Inggris
Notes:

20 | Yohana try to find patterns in English
Yohana mencoba untuk menemukan susunan kata dalam Bahasa Inggris
Notes:

21 | Yohana find the meaning of an English word by dividing it into parts that
her understand
Yohana menemukan arti dari kosakata Bahasa Inggris dengan
mengelompokkan dalam beberapa bagian yang dia mengerti
Notes:

22 | Yohana try not to translate word-for-word
Yohana mencoba untuk tidak mengartikan kata demi kata
Notes:

23 | Yohana make summaries of information that she hear or read in English

Yohana membuat rangkuman dari sebuah informasi yang dia dengar
dalam Bahasa Inggris

Notes:




PART C

24

To understand unfamiliar English words, Yohana make guesses

Untuk memahami kosakata Bahasa Inggris yang tidak dikenal, Yohana
membuat tebakan

Notes:

25

When Yohana can' t think of a word during a conversation in English,
Yohana use gestures

Ketika Yohana tidak dapat berpikir tentang kosakata pada saat
perbincangan dalam Bahasa Inggris, Yohana menggunakan bahasa tubuh

Notes:

26

Yohana make up new words if she does not know the right ones in
English

Yohana merubah kosakata baru jika dia tidak mengetahui kosakata yang
benar dalam Bahasa Inggris

Notes:

27

Yohana read English without looking up every new word

Yohana membaca Bahasa Inggris tanpa meneliti setiap kosakata baru

Notes:

28

Yohana try to guess what the other person will say next in English

Yohana mencoba untuk menebak apa yang akan dikatakan seseorang
selanjutnya dalam Bahasa Inggris

Notes:

29

If Yohana can' t think of an English word, she use a word or phrase that
means the same thing.

Jika Yohana tidak dapat berpikir dalam kosakata Bahasa Inggris, dia
menggunakan kosakata atau phrasa yang mempunyai arti sama

Notes:

PART D

30

Yohana try to find as many ways as | can to use my English

Yohana mencoba untuk menemukan berbagai cara yang dapat ia lakukan
untuk menggunakan Bahasa Inggris

Notes:

31

Yohana notice her English mistakes and use that information to help her
do better.

Yohana menandai kesalahanya dalam Bahasa Inggris dan
menggunakanya untuk membantu dia agar lebih baik

Notes:




32 | Yohana pay attention when someone is speaking English
Yohana memperhatikan seseorang ketika ia sedang berbicara bahasa
Inggris
Notes:

33 | Yohanatry to find out how to be a better learner of English

Yohana mencoba untuk mencari bagaimana untuk menjadi pembelajar
yang baik dalam Bahasa Inggris

Notes:

34

Yohana plan her schedule so she will have enough time to study English

Yohana merencanakan jadwalnya sehingga ia akan mempunyai cukup
waktu untuk belajar Bahasa Inggris

Notes:

35

Yohana look for people she can talk to in English

Yohana mencari seseorang yang dapat berbicara Bahasa Inggris
kepadanya

Notes:

36

Yohana look for opportunities to read as much as possible in English

Yohana melihat banyak keuntungan untuk membaca sebanyak mungkin
dalam Bahasa Inggris

Notes:

37

Yohana have clear goals for improving her English skills.

Yohana mempunyai tujuan yang jelas untuk memperbaiki skil dalam
Bahasa Inggris

Notes:

38

Yohana think about her progress in learning English

Yohana berpikir tentang kemajuanya dalam Bahasa Inggris

Notes:

PART E

39

Yohana try to relax whenever she feel afraid of using English

Yohana mencoba untuk tenang ketika dia merasakan takut dalam
menggunakan Bahasa Inggris

Notes:

40

Yohana encourage herself to speak English even when she is afraid of
making a mistake




Yohana memberanikan diri untuk berbicara Bahasa Inggris walaupun dia

takut untuk berbuat kesalahan.

Notes:

41

Yohana give herself a reward or treat when she does well in English

Yohana memberikan hadiah atau pelayanan baik ketika dia berhasil
dalam Bahasa Inggris dengan baik

Notes:

42

Yohana notice if she tense or nervous when she studying or using
English

Yohana memperhatikan jika ia tegang atau gugup ketika belajar atau
menggunakan Bahasa Inggris

Note:

43 | Yohana write down her feelings in a language learning diary
Yohana menulis tentang perasaannya dalam belajar bahasa Inggris
kedalam sebuah diari
Notes:

44 | Yohana talk to someone else about how her feel when she learning

English

Yohana berbicara pada orang lain tentang perasaanya ketika ia belajar
Bahasa Inggris

Notes:

PART F

45

If Yohana do not understand something in English, she ask the other
person to slow down or say it again

Jika Yohana tidak dapat memahami sesuatu dalam Bahasa Inggris, dia
bertanya pada orang lain untuk lebih pelan atau mengulanginya lagi

Notes:

46

Yohana ask English speakers to correct her when she talk

Yohana meminta pembicara Bahasa Inggris untuk mengoreksi ketika dia

berbicara

Notes:

47

Yohana practice English with other students

Yohana mempraktikkan Bahasa Inggris dengan siswa yang lain

Notes:

48

Yohana ask for help from English speakers

Yohana meminta pertolongan kepada pembicara Bahasa Inggris

Notes:




49 | Yohana ask questions in English
Yohana bertanya dalam bahasa Inggris
Notes:
50 | Yohana try to learn about the culture of English speakers

Yohana mencoba untuk mempelajari budaya dari pembicara Bahasa
Inggris
Notes:




Appendix 3

CALCULATION THE RESULTS OF QUESTIONNAIRE

Keywords:

A. Formula:

1212 R 21 IR 2
?

?

B. N (total Score per subitems)

Strategies Question Parts N (Total Score)
Direct Memory Part A 45 (9*5)
Cognitive Part B 70 (14*5)
Compensatory | Part C 30 (6*5)

Total 145 (45+70+30)
Indirect Metacognitive | Part D 45 (9*5)
Affective Part E 30 (6*5)
Social Part F 30 (6*5)

Total 105 (45+30+30)




Appendix 4

Name (Optional): '~ Denolt _ Sri
Semester/Year:
Male/Female: fomale

CODE:

PART A

NO

QUESTIONS

Yohana think of relationships between what her already know and new
things her learn in English

Yohana berpikir bahwa ada hubungan antara sesuatu yang sudah ia
ketahui dan sesuatu yang baru ia ketahui dalam belajar bahasa Inggris

tn

Notes:

Yohana use new English words in a sentence so she can remember them

_Yohana ' |
Yohana menggunakan kosakata baru Bahasa Inggris kedalam sebuah |
i

kalimat sehingga ia dapat mengingat mereka

Notes:

Yohana connect the sound of'a new English word and an image or
picture of the word to help remember the word.

Yohana menghﬁnékmmam{ bunyi kosataka Bahasa Inggris dan |
foto atau gambar dari kosakata untuk membantu mengingat kata

Note:

{ Situstion in which Weword YRRpouscie, SSRAY
| Yohana mengingat sebuah kosakata Bahasa Inggris baru dengan

Yohana remember a new English word by making a mental picture of a

membuat sebuah gambar imajinasi atau sebuah keadaan dimana kata
tersebut harus dipakai

Notes:

‘Yohana use rhymes to rememge_rhn_ew_English words.

Yohana menggunakan sajak untuk mengingat kosakata baru dalam
Bahasa Inggris

Notes:

Yohana use flashcards to remember new English words,

Yohana menggunakan kartu pengingat untuk mengingat kosakata baru
dalam Bahasa Inggris

Notes:

Yohana physically act out new English words.

Yohana secara fisik memperagakan kosakata Bahasa Inggris baru

Notes: |

Yohana review English lessons often.

Yohana sering kali mengulang pelajaran Bahasa Inggris ]




Notes: W“’ Meul’;la,n\g hangq di SPeulGng

Yohana remember new English words or phrases by remembering their
location on the page, on the board, or on a street sign.

‘Yohana mengingat kosakata Bahasa Inggris baru atau phrasa dengan
mengingat lokasi mereka pada halaman, di papan atau pada sebuah tanda
yang bedada di jalan

Notes:

PART B

‘Yohana say or write new English words several times
Yohana mengucapkan atau menulis kosakata baru Bahasa Inggris pada
beberapa wakitu

Notes:

S

Yohana try to talk like native English speakers

Yohana mencoba untuk berbicara seperti pembicara Bahasa Inggris

Notes:

Yohana practice the sounds of English |

Yohana memprakiikkan suara dari Bahasa Inggris ~

Notes:

| Yohana use the English words she know in different ways

Yohana menggunakan kosakata Bahasa Inggris ia juga mengetahui
kosakata Bahasa Inggris dengan berbeda cara _

Notes:

Yohana start conversations in English |

Yohana mengawali pembicaraan dengan Bahasa Ingrris |

Notes:

Yohana watch English language TV shows spoken in English or go to
movies spoken in English.

Yohana menonton acara TV berbahasa Inggris atau pergi ke pertunjukan
film berbahasa Inggris

Notes: Venden ara edutol di ATV bidavg pelajaran
f\ng “dav meunat $lm di lapgiop

Yohana read for pleasure in English

Y ohana membaca Bahasa Inggris dengan nyaman

Notes:

Yohana write notes, messages, letters, or reports in English.

Yohana menulis catatan, pesan, surat atau laporan dalam Bahasa Inggris

o

Notes:




18

Yohana first skim an English passage (read over the passage quickly)
then go back and read carefully.

Yohana membaca cepat dalam setiap bagian (membaca seluruh bagian
dengan cepat) lalu kembali lagi dan membaca dengan sangat hati hati

Notes:

19

Yohana look for words in her own language that are similar to new
words in English

Yohana menemukan kosakata dalam bahasanya yang sama dengan
kosakata baru dalam Bahasa Inggris

Notes:

Yohana try to find patterns in English

Yohana mencoba untuk menemukan susunan kata dalam Bahasa Inggris |

Notes:

Yohana find the meaning of an English word by dividing it into parts that
her understand

Yohana menemukan arti dari kosakata Bahasa Inggris dengan
mengelompokkan dalam beberapa bagian yang dia mengerti

Notes:

Yohana try not to translate word-for-word

Yohana mencoba untuk tidak mengartikan kata demi kata

Notes:

Yohana make summaries of information that she hear or read in English

Yohana membuat rangkuman dari sebuah informasi yang dia dengar
dalam Bahasa Inggnis

Notes:

PART C

24

To understand unfamiliar Englisf‘l words, Yohana make gﬁesscs

Untuk memahami kosakata Bahasa Inggris yang tidak dikenal, Yohana
membuat tebakan

Notes:

25

When Yohana can' t think of a word during a conversation in English,
Yohana use gestures

Ketika Yohana tidak dapat berpikir tentang kosakata pada saat
perbincangan dalam Bahasa Inggris, Yohana menggunakan bahasa tubuh

Notes:

Yohana make up new words il she does not know the right ones in
English




Yohana merubah kosakata baru jika dia tidak mengetahui kosakata yang
benar dalam Bahasa Inggris

Notes:

27

Yohana read English without looking up every new word

Yohana membaca Bahasa Inggris tanpa meneliti setiap kosakata baru

Notes:

Yohana try to guess what the other person will say next in English |

Yohana mencoba untuk menebak apa yang akan dikatakan seseorang

selanjutnya dalam Bahasa Inggris
Notes:

If Yohana can't think of an English word, she use a word or phrase that
means the same thing.

Jika Yohana tidak dapat berpikir dalam kosakata Bahasa Inggris, dia |
menggunakan Kosakata atau phrasa yang mempunyai arti sama

Notes:

PART D

Yohana try to find as many ways as | can to use my English

BB

Yohana mencoba untuk menemukan berbagai cara yang dapat ia lakukan |
| untuk menggunakan Bahasa Inggris

Notes:

Yohana notice her English mistakes and use that information to help her
do better.

Yohana menandai kesalahanya dalam Bahasa Inggris dan
menggunakanya untuk membantu dia agar lebih baik

| Yohana pay attention when someone is speaking English

Notes:

Yohana memperhatikan seseorang ketika ia sedang berbicara bahasa
Inggris

Notes:

33

Yohana try to find out how to be a better learner of English

Yohana mencoba untuk mencan bagaimana untuk menjadi pembelajar
yang baik dalam Bahasa Inggris

Notes:

34

Yohana plan her schedule so she will have enough time to study English

Yohana merencanakan jadwalnya sehingga ia akan mempunyai cukup
waktu untuk belajar Bahasa Inggris

Notes: gy b wsnktu beloue fledble upi ruhn




35

Yohana look for people she can talk to in English

Yohana mencari seseorang yang dapat berbicara Bahasa Inggris
kepadanya

Notes:

36

Yohana look for opportunities to read as much as possible in English

| Yohana melihat banyak keuntungan untuk membaca sebanyak mungkin
dalam Bahasa [nggris

Notes:

37

Yohana have clear goals for improving her English skills.

Yohana mempunyai tujuan vang jelas untuk memperbaiki skil dalam
Bahasa Inggris

Notes:

38

Yohana think about her progress in learning English

'Yohana berpikir tentang kemajuanya dalam Bahasa Inggris

Notes:

PART E $

39

Yohana try to relax whenever she feel afraid of using English

Yohana mencoba untuk tenang ketika dia merasakan takut dalam
menggunakan Bahasa Inggris

Notes:

40

Yohana encourage herself to speak English even when she 1s afraid of
making a mistake

Yohana memberanikan diri untuk berbicara Bahasa Inggris walaupun dia
takut untuk berbuat kesalahan.

Yohana menulis tentang perasaannya dalam belajar bahasa Inggris
kedalam sebuah diari

Notes:
41 | Yohana give herself a reward or treat when she does well in English
Yohana memberikan hadiah atau pelayanan baik ketika dia berhasil \/
| dalam Bahasa Inggris dengan baik
Notes:
42 | Yohana notice if she tense or nervous when she studying or using
English Y
Yohana memperhatikan jika ia tegang atau gugup ketika belajar atau
menggunakan Bahasa Inggris
Note:
43 | Yohana write down her feelings in a language learning diary L

Notes:
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Appendix 5

The calculation results of Questionnaire with Yohana’s mother

From the results of questionnaire, the result value of each item
questions are displayed as follow:

Strategies Question n Result | Total
Parts (Result value) Result
Direct Memory Part A 22 48
Cognitive Part B 54 77
Compensatory | Part C 24 80
Total 205 14
Indirect | Metacognitive | Part D 44 97
Affective Part E 30 100
Social Part F 29 96
Total 293 27
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Appendix 6

Name (Optional): Mariana Liu

CODE:
Semester/Year:
Male/Female: Female S
PART A
NO QUESTIONS 3145
1 | Yohana think of relationships between what her already know and new
things her learn in English
Notes:
2 | Yohana use new English words in a sentence so she can remember
them Vv
Notes:
3 | Yohana connect the sound of a new English word and an image or
picture of the word to help remember the word. v
Note:
4 | Yohana remember a new English word by making a mental picture of a
situation in which the word might be used v
Notes:
5 | Yohana use rhymes to remember new English words. | v |
Notes:
6 | Yohana use flashcards to remember new English words. | |
Notes:
7 | Yohana physically act out new English words. | v |
Notes:
8 | Yohana review English lessons often. i
Notes:
9 | Yohana remember new English words or phrases by remembering their
location on the page, on the board, or on a street sign. v




Notes:

PART B

10 | Yohana say or write new English words several times | v ]
Notes:

11 | Yohana try to talk like native English speakers EEER
Notes:

12| Yohana practice the sounds of English | v ]
Notes:

13 | Yohana use the English words she know in different ways v
Notes:

14 | Yohana start conversations in English v |
Notes:

15 | Yohana watch English language TV shows spoken in English or go to
movies spoken in English. Vv
Notes:

16 | Yohana read for pleasure in English A
Notes:

17 | Yohana write notes, messages, letters, or reports in English. tas |Byal
Notes:

18 | Yohana first skim an English passage (read over the passage quickly)
then go back and read carefully. Vv
Notes:

19 | Yohana look for words in her own language that are similar to new
words in English Vv
Notes:

20 | Yohana try to find patterns in English | v |
Notes:

21 | Yohana find the meaning of an English word by dividing it into parts
that her understand v
Notes:

22 | Yohana try not to translate word-for-word v

Notes:




23 | Yohana make summaries of information that she hear or read in English

Notes:
PART C

24 | To understand unfamiliar English words, Yohana make guesses [Bvalwijg
Notes:

25 | When Yohana can' t think of a word during a conversation in English,
Yohana use gestures v
Notes:

26 | Yohana make up new words if she does not know the right ones in
English v
Notes:

27 | Yohana read English without looking up every new word v | |
Notes:

28 | Yohana try to guess what the other person will say next in English v ] |
Notes:

29 | If Yohana can' t think of an English word, she use a word or phrase that
means the same thing. v
Notes:

PART D

30 | Yohana try to find as many ways as | can to use my English ERER
Notes:

31 | Yohana notice her English mistakes and use that information to help her
do better. \
Notes:

32 | Yohana pay attention when someone is speaking English R
Notes:

33 | Yohanatry to find out how to be a better learner of English [Brapwijayx
Notes:

34 | Yohana plan her schedule so she will have enough time to study English




Notes:

35 | Yohana look for people she can talk to in English v
Notes:

36 | Yohana look for opportunities to read as much as possible in English

Y

Notes:

37 | Yohana have clear goals for improving her English skills. | v]
Notes:

38 | Yohana think about her progress in learning English
Yohana berpikir tentang kemajuanya dalam Bahasa Inggris Vi
Notes:

PART E

39 | Yohana try to relax whenever she feel afraid of using English v
Notes:

40 | Yohana encourage herself to speak English even when she is afraid of
making a mistake i
Notes:

41 | Yohana give herself a reward or treat when she does well in English v ] |
Notes:

42 | Yohana notice if she tense or nervous when she studying or using
English
Note:

43| Yohana write down her feelings in a language learning diary R
Notes:

44 | Yohana talk to someone else about how her feel when she learning
English v
Notes:

PART F

45 | If Yohana do not understand something in English, she ask the other
person to slow down or say it again v
Notes:

46 | Yohana ask English speakers to correct her when she talk | v]

Notes:




47

Yohana practice English with other students | \ \
Notes:

48 | Yohana ask for help from English speakers | \ \
Notes:

49 | Yohana ask questions in English | v]
Notes:

50 | Yohanatry to learn about the culture of English speakers Wijay

Notes:




Appendix 7

The calculation results of Questionnaire with Yohana’s Assistant

From the results of interview, the result value of each item questions are
displayed as follow:

Strategies Question n Result | Total
Parts (Result value) Result
Direct Memory Part A 25 55
Cognitive Part B 40 57
Compensatory | Part C 18 60
Total 172 11
Indirect | Metacognitive | Part D 35 77
Affective Part E 21 70
Social Part F 27 90
Total 237 22
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Appendix 8

Name (Optional): — Johana  Tebaut. tera

CODE:
Semester/Year: 2‘*‘ Cemeste
Male/Female: Towale 7
PART A
NO QUESTIONS 213 4|5
1 | I think of relationships between what I already know and new things I W
learn in English |
2 | I use new English words in a sentence so [ can remember them ¥4
3 |1 connect the sound of a new English word and an image or picture of the
word to help remember the word.
4 | | remember a new English word by making a mental picture of a f
situation in which the word might be used yal
"5 | 1 use rhymes to remember new English words. YA
6 | 1 use flashcards to re ber new English words. v |
7| Tphysically act out new English words. N
! & | I'review English lessons often: v
! 9 | I remember new English words or phrases by remembering their location ‘/
| on the page, on the board, or on a street sign.
PART B 7
10 | T'say or write new English words several times LA
{ 11 [ I try to talk like native English speakers N
12 | T practice the sounds of English IR
13 | 1 use the English words | know in different ways N
14 | I start conversations in English v
15 | I watch English language TV shows spoken in English or go to movies A
spoken in English.
16 | 1 read for pleasure in English \d ,.\/ I
17 | I write notes, messages, letters, or reports in English. v J
18 | I first skim an English passage (read over the passage quickly) then go /
back and read carefully.
19 | 1look for words in my own language that are similar to new words in
English
20 | Ttry to find patterns in English T
21 | I find the meaning of an English word by dividing it into parts that | R4
understand o
22 | 1 try not to translate word-for-word
23 | | make summaries of information that | hear or read in English |
PART C e
24 | To understand unfamiliar English words, 1 make guesses [ v
25 | When I can' t think of a word during a conversation in English, luse |
gestures J |




26 | I'make up new words if T do not know the right ones in English J
27 | I read English without looking up every new word v
28 |1 try to guess what the other person will say next in English Vv
29 | If 1 can' t think of an English word, I use a word or phrase that means the \/
same thing.
PART D
30| Itry to find as many ways as | can to use my English V4
31 | I notice my English mistakes and use that information to help me do Y
better.
32 | | pay attention when someone is speaking English v
33 | Ttry to find out how to be a better learner of English
34 | 1 plan my schedule so I will have enough time to study English
r
35 | 1 look for people I can talk to in English J
36 | I'look for opportunities to read as much as possible in English N
37 | I'have clear goals for improving my English skills.
38 | I think about my progress in learning English |
PART E A
39 | Ltry to relax whenever I feel afraid of using English / | N
40 | I encourage myself to speak English even when I am afraid of making a [ v,
mistake |
41 | T give myselfa reward or treat when [ do well in English [oerupa compUmen
42 [T notice if [ am tense or nervous when | am studying or using English |
]
43 | I write down my feelings in a language leaming diary 1 v | ]
44 | I talk to someone clse about how I feel when [ am leaming English | BV,
1
PART F B : I B
45 | If I do not understand something in English, [ ask the other person to | o
slow down or say it again
46 | Task English speakers to correct me when I talk
47 | I practice English with other students
48 | I ask for help from English speakers ) IV
49 | T ask questions in English v
50 | Ltry to learn about the culture of English speakers J




Appendix 9

The calculation results of Questionnaire with Yohana

From the results of interview, the result value of each item questions are
displayed as follow:

Strategies Question n Result | Total
Parts (Result value) Result
Direct Memory Part A 25 55
Cognitive Part B 44 62
Compensatory | Part C 12 40
Total 157 10
Indirect | Metacognitive | Part D 44 97
Affective Part E 25 83
Social Part F 21 70
Total 250 23
1.1 PartA
(2] PRI R 21 PRI

—

2ImIPIR
1.4 PartB

2] P02 R P PRI 22

+<

PR

1.3PartC



2] P22 R P PRI 2

—

BRI

1.4 Part D

(201 PRI 21 RI R 2]
PRIRIPRIRIZIREIRIR

~)
~

CIPIRIE

—

IR

15PartE

udlualaluliada

[N
N

RIRIRIR

—

2AmE
16 PartF

(202 ) 21 IR 2

=l

—

IR
1.7 Total Score of three parts; A, Band C



rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya
rawijaya

TP IRV IR T

Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaa

Universitas Brawijays
Universitas Brawijaya

.F\ﬂ
- 0 14319t
PRIRRE

TP EIRVIN IR T

Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universit Brawijaya
— pERRE
Universitas Brawijaya

Universitas Brawija@8? liniversitas Brawijaya
Universitas Brawijafi@2 Universitas Brawijaya
Cnverslios ' em e eeRmE oo Srawlava

Universitas BrawE]a%
. .
Universitas Brawijaya

Universitas Brawijaya
Universitas Brawijaya

18 Total Score of three parts; D, E,F

o A R A AR

Universitas Brafayaems

Universitas Brawijaéa
_ PIEe

Universitas Braaviic
Universitas Bravwg

Universitas B
Universitas B
Universitas Bre
Universitas Bra

Universitas Brawij3
Universitas Brawijaye

Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya

2 @

g

»

e

Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya

Universrhe® )
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya

crsitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya
Universitas Brawijaya

TP EIRVIN IR

Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijay:
hiversitas Brawijay:
iversitas Brawijay:
iversitas Brawijayz:
iversitas Brawijay:e
iversitas Brawijay:e

hiversitas Brawijayz:
Iniversitas Brawijay:
hiversitas Brawijayz:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijayz:

Universitas Brawijay:
Universitas Brawijay:

Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijayz:
Universitas Brawijay:
Universitas Brawijay:



Calculation of The Percentage of Direct and Indirect Language Learning
Strategies Used by Yohana

Participants Total Result
Direct Indirect

Yohana’s Mother 14% 27%
Yohana’s Suppervisor 11% 22%
Yohana 10% 23%

Total 35% 72%
A. Direct

14%+11%+10% = 35%

B. Indirect

27%+22%+23% = 72%
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